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CHAPTER I
INTRODUCTION
During the seminar held February 1, 1969, which
introduced a new curriculum Specialists Program in the
Department of Seminaries and Institutes of Religion, the
district audio-visual specialists were given an assignment
to "develop an audio-visual curriculum lab as part of the
district resource center . . . . " 1

Most of the audio-visual

specialists were newly appointed and had extremely limited
experience in the audio-visual field, and since no further
guidelines and very few recommendations were given (other
than encouragement to develop district programs that would
promote locally produced instructional aids), they felt
much like Alice must have felt as she conversed with the
cat*
•Would you tell me please, which way I ought to
walk from here?'
•That depends a good deal on where you want to
get to,' said the Cat.
•I don't much care where—,' said Alice.
•Then it doesn't matter which way you walk,'
said the Cat.
•—so long as I get somewhere,' Alice added as
an explanation.

x

Department of Seminaries and Institutes of Religion,
"Curriculum Specialists Program," (unpublished, n.d.), p. 4.
1

2
•Oh, you're sure to do that,* said the Cat,
•if you only walk long enough.^
Statement of Purpose
It was the purpose of this project (1) to establish
a district curriculum lab, and (2) to determine from
experience gained in establishing the lab and from searching
appropriate literature, some guidelines and recommendations
that could assist other seminary districts in establishing
effective curriculum labs.
Definition of Terms
Audio-visual specialist. Also referred to as the
media specialist. A seminary teacher appointed by the
coordinator to supervise the audio-visual program of the
district.
Church.

The Church of Jesus Christ of Latter-day

Saints.
Church participation.

An arrangement wherein the

Church contributes toward the procurement of physical plant
and equipment needs for the seminaries as well as other
parts of the total Church program.

This is usually on a

30-70 percent basis, the 30 percent being contributed
locally and the Church adding the remainder.

2

Lewis Carroll, Alice's Adventures in V7onderland,
(New York: Macmillan and Co., 1885), pp, 89-90.

3
Coordinator.

The administrator of a district within

the seminary program.
Department.

The Department of Seminaries and

Institutes of Religion, Church Schools, the Church of Jesus
Christ of Latter-day Saints.
District. An administrative grouping of seminaries
usually in geographic proximity.
Division.

Two or more adjacent districts with a

divisional coordinator as administrator.
Equipment. Audio-visual paraphernalia not consumed
in production or presentation.
Instructional materials center. Also referred to in
this paper as an IMC, Production Center, District Curriculum
Lab and an Audio-Visual Center. A place where equipment,
services or information related to the district audio-visual
program is coordinated, collected, dispensed, stored or used,
under the direction of the audio-visual specialist.
Materials.

In audio-visual production—those items

consumed in the production process, as opposed to equipment,
which is not normally consumed or altered.
Seminary.

(1) A building housing the released-time,

week-day religious education program of the Church of Jesus
Christ of Latter-day Saints.

(2) The program of released-

4
time, week-day religious education of the Church.
Snake River District.

The seminaries and personnel

in the Snake River Valley, specifically located in the
following Idaho cities and towns:
* Aberdeen

Idaho Falls

* Alameda Jr. (Pocatello)

Midway Jr. (Menan)
Moreland (Blackfoot)

Arco

* Pocatello

* Arimo
Ashton

Rexburg

Blackfoot

Rexburg Jr.

Bonneville (Idaho Falls)

Rigby

Central Jr. (Idaho Palls)

Ririe

Clair E. Gale Jr. (Idaho Falls) Shelley
Driggs

Shelley Jr.

Firth

Skyline (Idaho Falls)

* Franklin Jr. (Pocatello)
Ft. Hall (Indian Seminary)

St. Anthony
Sugar City

* Hawthorne Jr. (Pocatello)

Terreton

* Highland (Pocatello)

Thomas Jr. (Blackfoot)

Delimitations of the Project
The project was confined to the Snake River Seminary
District during the school years 1968-69 and 1969-70, with
background information drawn from the two preceding years.

*The southern part of the district was taken from
the Snake River District and made part of the Central Idaho
District in the spring of 1969.
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Organization of the
Remaining Chapters
Chapter II deals with a review of appropriate
literature.
Chapter III reports the actual establishment of the
instructional materials program, written from the experience
and files of the media specialist with assistance from
members of the District Curriculum Committee.
Chapter IV contains the summary and recommendations
of the project.

CHAPTER II
REVIEW OF THE LITERATURE
LITERATURE ON AUDIO-VISUAL
AIDS IN EDUCATION
"The objective of the audio-visual program . . . is
to improve classroom communication. "•*• A major objective of
most classroom teachers is to communicate to their students
a series of concepts and experiences that will enable them
to live more productive, enjoyable lives. Audio-visual
instructional aids can help teachers accomplish this goal
more rapidly and more effectively.

An audio-visual program

is not a separate program that must be added to the already
complex life of a teacher.

It need not be an added burden

to a teacher, but should help to make his job easier and
more fruitful. Audio, visual, and audio-visual teaching
aids are but tools in the hands of a teacher to help
translate printed or spoken words into the scenes and
thoughts for which the word symbols stand.2

The more

clearly the idea is presented to the student, the more
easily he learns.

*Hal J. Cress, "Audiovisual In-Service Instruction,"
Audiovisual Instruction, XIII (April 1968), p. 341.
2

Elias Levinson, Effects of Motion Pictures on the
Response to Narrative (New York: 1962), pp. 3-4.
6
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Learning Through Experience
"Understanding is a developmental process.

It

occurs at several levels. The first level is the experience
level, the grassroots level of learning, where misunderstanding is at a minimum."3

Skills, problem solving ability,

appreciation, responsibility, social skills, and skill in
using facts or in learning to generalize from facts, all come
through experience.4 Wittich and Schuller have reported that
"real experience is perhaps the classroom's most hopeful
avenue through which we can help influence children as they
think their way toward socially desirable attitudes and
patterns of future action."5 Where practical, wise, and
available, it can meaningfully enhance student learning.
However, real experience is not often practical, wise, or
available, and hence vicarious experience, the basis for the
second level of understanding, is extensively used in modern
educational programs.6

Substitutes for real life experiences

are made available to the students through many audio-visual

J

James S. Kinder, Using Audio-Visual Materials in
Education (New York: American Book Co., 1965), pp. 21-22.
4

James W. Brown, Richard B. Lewis, and Fred F.
Harcleroad, A-V Instruction Materials and Methods (New York:
McGraw-Hill Book Co., Inc., 1959), pp. 13-14.
^Walter Arno Wittich, Ph.D., and Charles Francis
Schuller, Ph.D., Audio-Visual Materials, Their Nature and
Use (2d ed,5 New York: Harper & Brothers, 1957), pp. 33-34.
'James S. Kinder, loc. cit.
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avenues, such as motion and still pictures, resource persons,
dramatizations, mock-ups, TV, maps and charts, and chalk,
flannel and bulletin boards.7 John W. Bachman reports:
Essentially, audio-visual materials can be helpful
because of one basic characteristic: They can provide
sensory experiences. Whether they are offering a new
experience or recapturing a forgotten one, they may
convey, through eyes and ears, a more realistic and
vivid impression than words alone are likely to create
or recollect.8
"The more concrete and realistic the vicarious
experience, the more nearly it approaches the learning
effectiveness of the first level."9

Because of their form,

many audio-visual materials are able to provide real
experience in addition to the vicarious experiences commonly
attributed to them,^0

This is often the case with motion

pictures, sound filmstrips, or dramatizations.

Elias

Levinson has described the process of student identification:
We assume that when a viewer becomes absorbed in a
dramatic production, he identifies himself . . . with
one or more of the characters. By identification we
mean that the viewer in fantasy puts himself in the
place of a character and . . . feels that what is
happening to that character is happening to himself.
In this process we assume that . . . he does reproduce
covertly many elements of the behavior including the
emotions he attributes to the character so that when
the character with whom he identifies himself is in a

7

Ibid.

8

John W. Bachman, How to Use Audio-Visual Materials
(New York: Association Press, 1956), p. 3.
^Kinder, loc. cit.
10

Bachman, op. cit., pp. 4-5.

9
in a dangerous situation, for example, the viewer feels
fear, and when the character escapes danger, the viewer
feels . . . relief.11
The feelings and emotions of the student may remain in the
realm of the vicarious in such an experience, or they may
advance to become real, first hand experiences for the
viewer, or he may have a combination of vicarious and real
experiences.
"Understanding on the third level depends upon
abstraction, such as words—written or spoken—formulae, and
other symbolization.M12

The more abstract the presentation,

the more opportunity exists for misunderstanding. Abstraction is particularly devastating to a student with restricted
experience or imagination.

One of the principal functions of

audio-visual aids, then, is to provide mere concrete or real
examples of the sometimes abstract concepts and principles
students meet in the classroom.13

Audio-visual aids are

effective to the extent to which they are real, or that they
stimulate or simulate real experience for the students. The
chief function of audio-visual aids is in the clarification

•^Levinson, op. cit., p. 46.
1

^Kinder, loc. cit.

13

George L. Gropper, Controlling Student Responses
during Visual Presentations (Pittsburg: Metropolitan
Pittsburg Educational TV Station and the American Institutes
for Research, 1965), p. 1,

10
of the subject the child is studying.*1,4 Kinder, in Figure 1,
has illustrated the way vicarious experience through audiovisual materials tends to bridge the gap between the third
level of abstract symbols of reality and the first level of
direct learning through firsthand sensory experiences.15
"At their best, communication and learning employ
media at all three levels of understanding.

The effective

integration of all three is the goal of good teaching."I6
Perception Is the Key
" to Understanding
Our understanding of events, places and objects is
a direct outgrowth of our ability to perceive. Our
perception of things depends on our ability to see,
hear, touch, taste and smell. As individuals, we gain
an understanding of our surroundings through the
interplay or interrelationship of our own sensory
perception organisms. •**'
One of the primary goals of seminary is to help students
build a personal relationship with Jesus Christ through
prayer and through the scriptures. The scriptures were
written for the purpose of helping men to know Christ,
however they are difficult for students to understand
because of the very limited experience they have had with
the time and culture with which they deal, and the language

±4

Robert E. Schreiber and Leonard Calvert, Building
an Audio-Visual Program (Chicago: Science Research
Associates, 1946), pp. 11-12.
ISKinder, op. cit., p. 12.
iSlbid., PP. 21-22.
Wittach and Schuller, op. cit., pp. 43-44.
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VICARIOUS LEARNING
through
WORDS
(Abstract Symbols of Reality)
Speech - Writing - Formulae
O
VICARIOUS LEARNING
through
AUDIO-VISUAL MATERIALS
%
(Mechanical Representations of Reality)
o
- Charts - Graphs - Objects - Specimens - \ ^
>ictures - Models - Slides - Filmstrips - Motioi
Pictures - Recordings - Radio - Dramatics - TV

DIRECT LEARNING
through
FIRSTHAND EXPERIENCES
(Immediate Sensory Contacts with Reality)
Resource Visitors - Interviews - Field Trips - Surveys
Extended Field Trips - Camping - Service Projects Work Experiences

Figure 1
Audio-Visual Materials Tend to Bridge the Gap between
Vicarious Learning through Abstract Symbols and
Direct Learning through Firsthand Experiences*
*James S. Kinder, Using Audio-Visual Materials in
Education (New York* American Book Co., 1965), p. 12.
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in which they are written.

Therefore, the teacher has a

tremendously important responsibility to provide the
necessary background experiences for students so they can
grasp the printed word, bridge the time and culture gaps,
and identify with the scriptural peoples.
Children and young people who read must . . . have
wide opportunities for the direct experiencing or
contrived experiencing of the things, events, processes,
or ideas to which the printed symbols refer. It is only
on the basis of experiencing that the printed symbol can
take on comprehension or understanding. . . .
The meaning of the printed word is almost always
associated with previously gained understandings, most
of them concrete. Just as the primary teacher
acknowledges that before the words must come the idea,
so in all aspects of learning, upper grades and high
school, each teacher must assume the responsibility for
being sure that the background experiences which underlie the comprehension of the printed word are provided
for the conscious experiencing and understanding of the
student.18
Most seminary students (because of their age and
lack of opportunity for wide experience, lack of imagination,
low mental ability or lack of interest) need help in
acquiring the necessary motivation and background to more
fiilly understand the scriptures.

This is where audio-visual

materials can make a great contribution to the learning
process. According to Bachman, a student's environment may
be extended through the skillful use of words and pictures
to places and customs that are miles and/or centuries away.
These space, time, and cultural gaps may be bridged by the

Ibid,, p. 40.
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use of good pictures, with a realism beyond the descriptive
power of words alone.19

Audio-visual materials can help

students to achieve a sense of living in the past " . . . at
the very time and in the lives of those persons whose experiences are vital to our faith."20

William E. Berrett

expressed the idea that the younger the child, or the more
limited his experience, imagination, ability or motivation,
the more supplementary audio-visual materials might be used
to enable him to grasp the ideas the printed or spoken word
endeavors to communicate.

While the mind of man is the

greatest audio-visual library ever conceived, even this aid
is limited by lack of experience or imagination, hence
audio-visual teaching aids can plan an extremely important
role in helping a student gain the experience upon which his
understanding may grow.21
Other Advantages to
Audio-Visual Materials
In addition to providing sensory stimulation, audiovisual materials provide other instructional advantages.
One of these is the removal of vocabulary barriers so often
oo
imposed by the printed or spoken word.^ Things which
19
x

Bachman, op. cit., p. 3.

20

Howard E. Tower, Church Use of Audio-Visuals
(Nashvillei Abingdon-Covesbury Press, 1950), pp. 11-12.
21

Opinion expressed by William E. Berrett at a
Seminary Specialists Convention, Provo, Utah, January 31,
1969.
22

Schreiber and Calvert, op. cit., p. 10.
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cannot be described meaningfully can be seen or heard and
more easily understood.

The audio-visual presentation thus

helps make an abstract verbal description more concrete for
easier comprehension and retention by the student. A series
of visuals may provide integrated experiences, varying from
the abstract to the concrete so that the transition can be
more easily made by the student. ^ Another major advantage
of audio-visual instructional aids is that they attract and
hold the attention of almost all students.24

interested

students learn faster and easier, retain longer, and recall
easier the concepts or attitudes to which they are exposed.*•
There is some evidence that they also tend to be effective
in redirecting existing beliefs and drives which make up a
student's attitude.26

Attitudes tend to determine behavior,

and a student's attitudes are affected by "experience with
an idea or object and his reaction to that experience."2'
Therefore, an important way to help redirect a student's
attitude is to provide positive stimulating experiences for
him in the area in which it is desired that his behavior
change.

Both "bright" and "dull" students learn better with

the aid of audio-visual materials, but the effect is

23Kinder, op. cit., p. 14.

24

Ibid.

25

Ibid.

26

William H. Allen, "Research Verifies the Value of
Audio-Visual Materials," The Audio-Visual Reader, James S.
Kinder and F. Dean McClusky, eds. (Dubuque, Iowai Wm. C.
Brown Co., 1954), p. 332.
2

?Wittach and Schuller, op. cit., pp. 30-32.
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particularly noticeable with dull pupils, or as previously
suggested, those who have limited experience or imagination.
This is logical, because audio-visual aids can often
stimulate the interest of a deprived youngster, while books
and other verbal materials fail to excite him. 28
Audio-visual aids can also bring experts and
multiple resources into the classroom at the time and in the
manner the teacher thinks will best serve his purposes.29
They enable processes, materials, events and things, as well
as changes in time, speed and space to be demonstrated in
the classroom also at the convenience of the teacher and/or
the students.30
Another major advantage obtained by the use of audiovisual instructional materials is in the enrichment of textbooks and other teacher presented materials for greater
appreciation or understanding by the students.3^As implied above, there may be some ways in which
audio-visual aids are of more value in education than real,
first hand experiences.

For example, Bachman32 has contended

that sometimes a more comprehensive coverage of an event may
be obtained through an audio-visual presentation than in
observing a "live" event.

28

The high points of many weeks or

Allen, op. cit., pp. 331-32.

29

Schreiber and Calvert, loc. cit.

30

Kinder, loc. cit.

31

°^Bachman, op. cit., p. 4.

Ibid.
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months of experience may be contained in a thirty-minute
film or video tape which can be shown almost anytime in the
comfort and security of a classroom.

He also indicated that

a sense of perspective may be obtained through audio-visual
materials, which is not always possible through direct
observation because of the vantage points of time and
careful analysis made possible through reproduction.
"Re-runs" are also not often possible with "live" events,
but are usually readily available through audio-visual aids,
sometimes even by slow motion or close-up photography for
extra emphasis or clarification.
Another advantage of the vicarious experiences
available through audio-visual aids is the non-threatening
atmosphere in which material may be presented.

In such

atmosphere, many of life's most important lessons may be
more easily learned.

For example, a film or slide presenta-

tion showing actual life situations can become a practical
laboratory where personality interaction may be studied in
privacy. ^ Here a person can "risk himself" without threat
of ridicule by his peers or by his teachers. He may experiment in areas into which he otherwise would not dare venture
because of danger or embarrassment. A person can often see
others in a situation and vicariously experience and solve a
problem with them and then transfer these insights into his

Scheiber and Calvert, loc, cit.
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own life. 4 In real life, because of fear or other problems,
he may never be able to even identify his real problems,
much less solve them.
LITERATURE ON LOCALLY PRODUCED
INSTRUCTIONAL AIDS
Local Production
As a result of study and reappraisal of instructional methods and new technological developments, audiovisual techniques are advancing from the incidental position
of educational enrichment ("it would be nice to use them if
we had them") to become essential parts of the teachinglearning process.35

People are becoming more aware of the

effectiveness of audio-visual materials in communication,
and now as never before, pictures, maps and charts are
available in abundance from magazines, newspapers, television
and other media. Almost
. . . daily we come upon excellent . . . visual
materials which would lend themselves effectively to
an instructional situation; however, in their present
form many of these materials are not suitable for
use
in the classroom [italics not in the original], 6

34

Bachman, loc. cit.

35Jerrold K. Kemp, Planning and Producing AudioVisual Materials (San Franciscoi Chandler Publishing Co.,
1963), p. 4.
S^Spencer Guimarin, Local Production Techniques,
revised by Richard E. Smith, Bridges for Ideas Series
(Austini Visual Instruction Bureau, Division of Extension,
University of Texas, n.d.), p. 10.
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To fully utilize these materials, facilities need to be made
available for putting them into a suitable form.
Some teachers have artistic and innovative abilities,
but most others are "leashed to their felt markers and
stencils" and have difficulty determining how best to use a
particular idea.

Even if they have the ideas, too few have

access to the equipment and materials needed to utilize them
effectively.37

One of the major advantages, therefore, of

having local production facilities with teachers and/or
students having requisite skills and training available in
each district, is that these ideas and materials can be put
into useable form to meet specific needs of teachers and
their classes. Teachers must be creative to meet classroom
needs, and local production facilities can encourage this
creativity by opening avenues for its expression in the
production of instructional materials designed to meet
particular behavioral objectives.38
During the second World War, a remarkable audiovisual program was developed which enabled military
instructors to teach a fantastic amount of material in a
short period of time. One of the reasons for the success of

37

Elizabeth A. Shea, "The Graphic Arts Center in a
Public School System," Audiovisual Instruction, XIII (April
1968), pp. 356-57.
38

John Moldstad and Gene Faris, "A National Study of
the Local Production of Visual Instructional Materials," The
Bulletin of the National Association of Secondary-School
Principals, XLIX (September 1965), p. 60.
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that program was the willingness of teachers to experiment
with A-V.

As instructors saw specific needs, they worked

with production people to discover ways to meet those needs.
Often success came from a simple device planned by the
teacher and produced with the help of an artist or technician,
Sound planning with specific objectives in mind provided the
background for successful innovations used in the educational
process.

In contrast, some of today's educators are either

willing, or have no other choice than to take what commercial
suppliers offer without making known their actual classroom
needs.39

Many commercially prepared materials must be

designed to meet general, rather than specific needs, otherwise the market would not justify the expense of production.
It must be left to the teachers, therefore, to create those
aids they find necessary to meet the specific needs of their
students.40
Advantages of Locally
Prepared Aids
Both Kinder, and Faris and Moldstad found that the
"use of personally prepared instructional materials often
enables the teacher to attain a new high in efficient

3^Lee W. Cochran, "Inaugurating an Audio-Visual
Program," The Audio-Visual Reader, p. 313.
40

Moldstad and Faris, loc. cit.; Kinder, op. cit.,

p, 166.
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teaching."41

According to Shea, the teacher is able to

tailor materials to his own personal approach, students,
and experience in the subject area, rather than to have to
try to fit himself into a pre-formed mold which may not only
be uncomfortable, but which may also hamper his effectiveness.4^

Faris and Moldstad also found that as a teacher

goes through the process of creating an effective teaching
dcjvice, he is forced to evaluate the content of his
presentation.

In a point by point analysis he tries to

determine "which points need cues other than the usual oral
ones and . . . which medium will best put across the point
he wishes to make."43

They aiso found

that a teacher who

created an instructional device usually took pride in that
creation and tended to be more than passively concerned with
the students1 evaluation of its effectiveness in the classroom.44

The creator-teacher also tended to use his own

creations more effectively than those acquired from some
other source because he understood his own and what it was
designed to do. 4 5

41

Gene K. Faris and John A. Moldstad, "Organizing a
Program for Creating Instructional Materials," Bulletin of
the School of Education, Indiana University, XLII (May 1966),
pp. 3-4; Kinder, op. cit., p. 165.
42

Shea, loc. cit.
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Faris and Moldstad, loc. cit.
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Ibid.; Kinder, loc. cit.
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Faris and Moldstad, loc. cit.

21
Inherent Values in Locally
Prepared Materials
Again referring to the study by Faris and Moldstad,
there were some values that seemed to be inherent in locally
produced instructional materials, among which were:

(1) an

"up-to-the-minute freshness" not to be found in mass
produced materials, (2) a functional flexibility for the
teacher and his students, (3) the materials can be put into
the form and format most convenient to existing physical and
environmental conditions, (4) specific local needs of
teachers and/or students can be met, and (5) opportunity for
experimental programs is enhanced.46

In addition to these,

Kinder indicated that locally produced aids are often less
expensive because of the ingenuity of the local personnel,
and because they supply their own labor instead of paying
professional wages.47
Other Instructional Advantages
In addition to the above mentioned advantages to
locally produced teaching materials, there are times when
the production process itself that is involved in making a
film or other project can give an understanding and/or
appreciation of a subject or problem that is not easily
obtained by students or teachers in any other way.

46

Ibid.; Kinder, op. cit., pp. 165-66.

47Kinder, op. cit,, p. 166.

Students
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can be motivated to do a great deal more research than they
normally would do to insure the accuracy of their project.48
As they work to produce an acceptable end-product, they meet,
and must struggle with ideas and problems they would^t
otherwise encounter, which leads to a more mature and well
rounded approach to the problems and their solution(s).

9

Students participating in a project of this kind often seem
to be self-motivated to new heights of creativity and
resourcefulness as they attempt to solve not only research
related problems, but technological problems as well, which
better and more realistically prepares them for the complex
world into which they are growing.

In addition to the

advantages of a local production program for teachers, then,
rnamy advantages to students were found, both in the enrichment of their classroom experience, and in exposure to
possibilities for vocational exploration.
Quality of Locally
Produced Aids
There are some who would criticize a local production program because the items produced are of a less-thanprofessional quality.

Although this is not usually the

case, it is sometimes an accurate appraisal of the teaching

4

°Don G. Williams, W. Roger Zinn, and Luella Snyder,
"The Production of Audio-Visual Materials in Programs of
Teacher Education," The Audio-Visual Reader, pp. 301-302.
49

Ibid., p. 300; Kinder, loc. cit.

aids prepared by some students and teachers. The important
question, however, is not, "how does it look?" but, "how
effective is it in the classroom?" and experience indicates
that locally produced instructional devices are often even
more effective than commercially prepared materials. This
is possibly due to the enthusiasm of the creator-teacher or,
more probably, because they were created to meet specific
instructional needs.

In evaluating the local production

activities of several school districts in a doctoral
research program, Jerrold Kemp concluded that materials
close to the needs of the students are not judged by them in
quite the same way as other kinds of teaching materials.50
Where specific needs are met, " . . . simple felt pen
transparencies and somewhat incorrectly exposed slides are
acceptable . . . " Kemp suggested in another article, and
students " . . . will probably learn equally as well from
x
The
these materials as from highly professional ones."51
"artistic quality" of the aid, then appears to be only
incidental to its effectiveness in the educational process;
the paramount consideration being how effectively it meets
specific student needs.

David Guerin concluded that*

With a versatile production capability, the instructional materials center becomes a complete instrument

DU

Jerrold Edwin Kemp, "Audio-Visual Production
Activities in Selected School Systems with Recommendations
for Improvement," unpublished Doctor^ dissertation, Indiana
University School of Education, 1956, p. 92.
51

Kemp, "People for Production," pp. 36-37.

for the facilitation of communication because it . . .
can create new materials carefully designed to help a
specific group of students to grasp a given concept or
idea.52
Local Production Personnel
According to the results of the National Study of
Local Preparation of Visual Instructional Materials,
. . . teachers would like more locally produced
materials for use in their classroom instructional
programs, [however] a majority preferred that these
additional materials be produced by someone else. The
classroom teachers thought that this person should be
the audio-visual specialist and/or student assistants.53
The study found that "lack of time to produce instructional
materials was the greatest deterrent to an expanded use of
local production centers."54

In a study by Kinder, it was

indicated by 210 respondents that "lack of time" was the
most important reason more use was not made of local
production facilities.

Second to lack of time in Kinder*s

study was "lack of space" with ninety-seven responses,
followed by "lack of supervisory time," "lack of in-service
education" and "lack of equipment," with fifty-eight,
fifty-one, and forty-eight responses respectively.55

Kinder

found, however, that of the materials that were produced in
the local preparation centers, "audio-visual specialists in
consultation with classroom teachers" produced most of the

52

David V. Guerin, "Media's Influence on Design,"
Audio-Visual Instruction, X (February 1965), p. 97.
53

Moldstad and Faris, op. cit., p. 63.
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Kinder, op. cit., p. 171.
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materials according to sixty-four respondents, with "classroom teachers with the assistance of the audio-visual
specialist" producing more as reported by fifty-six
respondents, and "student assistants under the supervision
of the audio-visual specialist and in consultation with the
classroom teachers" producing the bulk of the materials in
the experience of twenty-eight respondents.

6

Kinder1s

study indicated not only that the three most copious
producers of A-V instructional aids are media specialists,
classroom teachers, and student assistants, but it also
indicated a trend, as reported by Kemp in a 1970 article:
What people themselves do in production has changed.
Where teacher-activity was the initial emphasis and has
continued at a high level, we see signs of increasing
student work in production. This is both as a service
to relieve teachers of routine operations (picture
mounting, slide copies, etc.) and for students to create
their own visual materials as part of classroom reports
in the form of transparencies, slides, motion pictures,
recordings or displays, or just to explore media—often
in very imaginative and unusual ways."
Students Are the Key
In an article entitled "The Audiovisual Center's
Future Is in Their Hands," Witt^8 indicated that a student
staff is the key to the success of an Instructional Materials
Program.

He suggested using students before and after

56

Ibid,, p. 169.

S^Kemp, "Local Production," p. 13.

->8Ralph J . Witt, "The Audiovisual C e n t e r s Future I s
in Their Hands," Audiovisual I n s t r u c t i o n , XIV (March 1969),
pp. 106-107.
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school, in their free hours, and possibly even in connection
with certain classes. For example, students interested in
art, electronics, and photography could form the basis for
a functional IMC production staff.

Coleman went a step

further by not only seeking students with interests and
skills in the above suggested areas, but by screening student applicants to find those who had shown or might show
the following:

(1) ability to accept responsibility,

(2) interest in the program itself, (3) positive attitudes
toward adults, (4) willingness to think for themselves,
(5) willingness to learn beginning typing skills, and
(6) willingness to attend a summer session audio-visual
training class.59

For the summer school training class they

were able to offer elective credit from the school district.
Such areas as mechanical and hand lettering skills, dry
mounting skills, production unit operation and capabilities,
basic layout and development of transparency originals, and
photography (as adapted to meet the specialized needs of
each contributing school) were covered in the class, which
"was devoted entirely to the operation of available
production techniques and skills."60

Coleman contended

that*

59

Larry Coleman, "local Production In-Service
Trainings One Approach," Audiovisual Instruction, VIII
(April 1968), p. 19.
Ibid., p. 25.
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Under the direction and guidance of a trained
audiovisual person, not only can students from junior
high school to college help us meet production needs,
but we can provide them with an educational experience
containing vocational implications both for their future
and ours.6-*Williams, Zinn and Snyder also saw student production as a
valuable aid to encouraging students into the teaching
professions and helping them to acquire needed and/or useful
skills.62
Success of Student Programs
Concerning the success of the program, Coleman
reported that "not only did these students adequately handle
the center's production requests, but they performed secretarial, bookkeeping, cataloging, and delivery duties as
well,"63

unexpected benefits were realized as a result of

the student production staff as suggested by the following
statement*
It was in the creation of these originals [originals
for overhead transparencies] that we realized another
valuable contributor of the student's needs [sic], ihey
were able to interpret and make valuable suggestions
about the clarity of materials being prepared.6^
Thus a student production staff can provide benefits to both
teachers and students, if properly handled, and may well
answer the question "who will do the production?"

61
62

Ibid., p. 18.

Williams, Zinn and Snyder, loc. cit.
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Coleman, op. cit., p. 18.
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LITERATURE ON THE MEDIA SPECIALIST
For any program in education to succeed, it must
have the approval and support of the administration.

In the

case of a district production center, that approval must not
only be the promise of enthusiastic support and a desire to
see it succeed, but it must be accompanied by sufficient
financial backing to permit that success.65

once these two

hurdles are cleared the success or failure of the district
production center depends upon the Media Specialist.
Qualifications for a
Media Specialist
The district media specialist should be chosen with
care to insure an active, vital A-V program in the district.
"If he is worthy of his position, he will make the program
so interesting that teachers will want to use new (A-V)
materials."66

Cochran cautioned, however, that:

To be effective . . • this director must be given
enough authority to carry out the policies established
by the administration. L^or example] he must have
authority to carry out the [A-V] in-service teacher
training program. He must have authority and professional respect from the administrative department if he
is to be successful
in the improvement of utilization
in the classroom.6?
Cochran also reported that the media specialist should:
. . . be an educator with broad experience and an
understanding of the limitations of visual concepts in
specific teaching situations. He must have an

OJ

Kemp, "AV Local Production . . . Ahead," pp. 26-27.
Cochran, op. cit., p. 312.
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understanding of the curriculum of the system he serves
and a broad knowledge of all types of learning aids.68
Wittich and Schuller, in listing general qualifications for media specialist, included such things as:
(1) successful experience in classroom teaching, (2) professional training in audio-visual methods, supervision and
administration, (3) competence in curriculum planning and
its philosophy, (4) continual professional contact with
colleagues in connection with curriculum, teaching methods,
and A-V education, (5) ability to demonstrate A-V theories,
plans and techniques, (6) ability to work well with lay
people, teachers, fellow specialists and administrators.69
Specific qualifications for any job must ultimately
depend upon the job itself and must change as the position
evolves.

A teacher who has an interest in A-V and who is

willing to take time to prepare himself and to offer
assistance to others interested in A-V, and to otherwise do
whatever is necessary to develop a successful program, would
be an excellent candidate for the job.

He then can build a

program consistent with his skills and those of his fellow
teachers and the demands made upon him by the students,
teachers, and administrators with whom he works. Just as in
any other position in education, no matter how extensive the
initial training happens to be, the difference between sue-

Ibid,
'wittich and Schuller, op. cit., pp. 526-28.
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cess and failure in a job ultimately depends upon a person*s
willingness to grow in and with his job.
Duties of a District
Media Specialist
There are many lists available suggesting what the
duties of a media specialist ought to be.

In fact, nearly

every media program has developed its own list, since the
specific needs of the system he serves naturally determine
the duties of a specialist.

Some of the duties suggested

by other programs that might apply to a seminary district
media specialist have been considered herei
1.

His first responsibility is to make his program

successful. According to Jack Tanzman, the best way to gain
acceptance and support for a local A-V program is maximum
exposure of that program to the students, teachers, administrators, parents, and community it serves.^°
2.

The media specialist has the obligation to

become proficient in the field of A-V, with emphasis on the
areas consistent with the needs and facilities of the
district he serves. He should be familiar not only with the
philosophy of A-V, but also with the techniques involved in
the production of various instructional aids.

As Jerrold

Kemp said,

/u

Jack Tanzman, "Helping Your A-V Program Sell
Itself," School Management, XII (December 1968), p. 66.
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Media personnel themselves must have better training
and more experience with production skills. Too few
specialists understand and adequately practice production work beyond amateur hobby level."71
This need is especially great in a small program where the
media specialist himself is likely to provide most of the
services of the IMC, or at least be responsible for the
training of the production staff.

Before teachers will come

to a specialist for help with their teaching problems, he
must demonstrate to them his ability to give that help.
3.

He should be available to supervise the produc-

tion of locally prepared materials, suggesting new approaches
and procuring equipment, materials, and services as needed.?2
VJTiere possible, he should train the teachers and/or students
as they produce their own instructional devices, rather than
doing it all for them.

As more students and teachers become

skilled in selecting, preparing, and using audio-visual
materials, they not only feel more comfortable with these
aids, but they see how A-V methods can solve some of the
problems they meet in their teaching and they tend to treat
their students more often to their benefits.73
4.

He should evaluate and make recommendations for

the selection and purchasing of new materials and equipment
for the district. He should then supervise the use and

73-Kemp, loc. cit.
72

AVID of Indiana, "Administration and Finance,"
The Audio-Visual Reader, 1954, pp. 273-74; Kinder, op. cit.,
p. 167.
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distribution of the materials, and the use, distribution,
storage, and repair of the equipment owned by the district.
He should also be responsible for promoting proper and
widespread use of the services offered by the IMC. 74

This

may be effectively done through the use of bulletins or
newsletters, announcements in faculty meetings, or by
conducting special workshops or classes in the use of the
district-owned equipment.7^
5.

He not only knows the particular contributions

that can be made by each teacher in the district, but he
should do all he can to encourage teachers to share their
skills and help each other develop meaningful instructional
devices.76

It has been found that the number of people

using audio-visual aids is proportional to the number of
people providing leadership in their areas of skill and
interest under the direction of the specialist.77

He there-

fore encourages teachers to develop unique skills that fit
their particular approach to teaching or their interest
areas (hobbies).78

He should include those willing and able
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AVID of Indiana, loc. cit.; Cochran, loc. cit
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Kinder, op. cit,, p. 182.
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Harcleroad and Hite, "Audio-Visual Building
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on the district A-V committee or production staff and then
use them effectively.79
6.

He should arrange for the training of teachers

and students in the care and operation of equipment
available for their use. 80

This not only gets more people

involved, but it helps promote longer and more satisfactory
equipment use.
7.

He should work with teachers, coordinators,

other district specialists, and the curriculum department on
problems of integrating A-V materials into the curriculum.81
8.

He also should work with individual teachers to

improve their utilization of the A-V materials already in
the curriculum.8^

He should use every opportunity to bring

examples of the best use of A-V to the attention of the
teachers.83

One way he can do this is to arrange for

demonstrations of good utilization techniques,8^ after which
providing the opportunity for other teachers to practice
using the techniques or equipment.85

These demonstrations

^Committee on Audio-Visual Aids in Education of the
California School Supervisors Association, "Suggestions for
the Organization of a County Audio-Visual Education Program,"
The Audio-Visual Reader, p. 272.
80

Cochran, op. cit., pp. 311-12j AVID of Indiana,
op. cit., p. 274.
81
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can be arranged in cooperation with the district coordinator
who sees examples worthy of sharing as he travels throughout
the district. The specialist should also become proficient
enough to act as a personal consultant for the district on
proper use of A-V materials.86
9.

He should work out opportunities for teachers to

periodically evaluate the A-V program and make contributions
which will enable it to more fully meet the needs of
teachers and the students they teach.87
10.

"He encourages teachers to use their students to

help plan and produce teaching materials. This helps
(a) student-teacher relations, (b) build student confidence
and feelings of importance and being needed, (c) involve
students in teaching,"88
11.

Realizing that teachers are more prone to use

something in which they are skilled and with which they feel
comfortable, the media specialist may wish to arrange for
some kind of in-service training such as classes or workshops for the personnel of his district.

This may be

profitably done through formal classes being offered in
connection with a local college or university, for which
university credit may be earned.89

ot>

AVID, loc. cit.
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offer courses or workshops on a district level where
intensive study is devoted to only one or two aspects of the
total A-V program for a short period of time.90

Many

teachers prefer demonstration lessons given in classroom
situations, and feel that they are most helpful and
stimulating.9*

These demonstrations may be staged, or

perhaps they may be effectively captured on videotape from
an actual class. Not to be overlooked in the area of
in-service programs is personal assistance which can be
given to any teacher in the district, at his request.92
Kinder recommended that all A-V workshops, classes, or
demonstration lessons be audio-visual not only in name but
in approach.

Teachers should be able to learn by doing.93

In-service training should stress the philosophy of A-V as
well as the skills,94 teachers being first taught WHY a
technique or device is used, and then HOW to use it. 95
12.

He should become a clearing house through which

ideas can be passed from audio-visual magazines and other
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professional sources to the teachers in his district.96

He

should also be aware of innovations and skills developed by
teachers and students in his own district and make them
available to his fellow teachers through faculty meetings
and other opportunities.
An active, ingenious specialist, then, can help
teachers and students create instructional materials which
are unavailable through purchases or rental, or which have
educational value to the teacher or students through
personal production.

The Sub-Committee on Audio-Visual

Education, North Central Association of Colleges and
Secondary Schools summarized the major objectives of a media
specialist in his in-service program in this way:
1. To enable the teachers to understand and
appreciate the basic principles underlying the successful utilization of instructional aids.
2. To familiarize teachers with the most effective
techniques to be followed in utilizing these materials
in the classroom.
3. To help teachers become familiar with the
various kinds of A-V 97
aids and the advantages and
limitations of each.
Teaching Load
Brief consideration has here been given to the
teaching load of the district media specialist in relation
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Harcleroad and Hite, op. cit., p. 277.
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Sub-Committee on Audio-Visual Education, North
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to his audio-visual duties.

In 1954, Indiana schools

recommended that there be one full time audio-visual
specialist (plus the necessary clerical and technical staff)
for each fifty teachers, or one, one-half time professional
(plus staff) for each twenty-five teachers, or one, onefourth time professional (plus staff) for each ten teachers.98
When the media specialist is also a practicing teacher he may
be better able to keep in touch with the needs of students
and teachers. He should, however, be released from one or
more classes per day, depending on his A-V assignment, to
enable him to spend sufficient time not only on production,
but on research and personal consultation with teachers and
students all over the district.

The result should be more

and better personally prepared instructional aids, planned
and produced to meet specific instructional or extrainstructional needs throughout the district.
A 1954 survey of fifty large cities in the United
States revealed that released time for audio-visual
coordinators (media specialists) seldom exceeded more than
one or two hours per day."

As media programs have grown

more and more comprehensive in scope, however, the demands
made on the media specialist have at least increased
proportionately, until in 1968, the American Library

y
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Association and the Department of Audiovisual Instruction
jointly issued a set of standards for elementary and
secondary school audio-visual programs that include the
recommendation for one full-time media specialist for each
250 students (or major fraction thereof) in the school
district.^-00 As a media program becomes larger, and more
and more services are offered, consideration should be given
to full-time media specialists for each district.
LITERATURE ON THE INSTRUCTIONAL
MATERIALS CENTER
An Instructional Materials Center, often referred to
as the IMC or Audio-Visual Center, is the hub of the
instructional materials program in a district.

It is most

often centrally located and serves five major purposes in
the district.

First, it is a library in which audio-visual

books and magazines, equipment and materials, catalogs and
references, and audio, visual, and audio-visual instructional aids are housed, and from which they are made
available to the students and teachers of the district.
Second, it serves as a local production center where
equipment, materials, and sufficiently skilled and

luu

joint committee of the American Association of
School Librarians and the Department of Audiovisual Instruc
tion, "Quantitative Standards for School Media Programs,
Personnel, Equipment and Materials for Elementary and
Secondary Schools,*' excerpts from a pre-publication
manuscript, June, 1968, p. 1. (Mimeographed.)
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knowledgeable staff members are available to both students
and teachers for the planning and production of various
kinds of curricular and extra-curricular educational
materials.

Third, it is a consulting center where students

and teachers can receive assistance and/or referral to
someone who can help them in solving a particular problem
or in developing a particular instructional aid.

Fourth,

it is a center from which information pertaining to the
audio-visual and related fields may be distributed to the
district. And fifth, it is a district equipment maintenance
center, providing both preventive and restorative maintenance.
In order to be successful, any Instructional
Materials Center must meet the specific needs of the
institution it serves. This means each district IMC must be
individually developed around the students, personnel, and
programs of the district.

Financial capabilities, geo-

graphical idiosyncrasies, and trends in the adjacent schools
are other factors which suggest the services to be offered
by any given IMC.

Since these factors all vary from time to

time, and since the entire audio-visual field is in a state
of such rapid development and change, the one constant in
every IMC must be flexibility.

Schreiber and Calvert

recognized this fact and though they were speaking specifically of the equipment needs of an IMC, their observation
applies on the general level also.

They reported that "the

equipment needs of a school cannot be arbitrarily set down

40
since—with the expanding use of audio-visual aids—no one
knows what may constitute a good representative program. *'101
What constitutes a good program varies from district to
district depending upon specific needs and whether they are
being met by a program.
Kemp recommended that*
. . . purposes for a new activity should be
established before starting to move into the operational
area. . . . Local production activities should arise out
of important needs to serve instructional programs on
all levels.^2
The Indiana University Handbook to Audio-Visual Programs,
also emphasized that instructional need is the important
consideration in the determination of the services to be
offered and equipment to be available through the m c . " *
These purposes may be determined in several ways including
curriculum innovations, administrative directives, creative
ideas by teachers and students, and exposure to new methods
and techniques through either pre- or in-service training.
When teachers do not find the equipment, services, or
materials they need in the IMC, they should make their
desires known and as sufficient requests are received, the
services and equipment may be added to the facility.

When

demands warrant and funds are available, consideration

J u±
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should be given to the inclusion of heavily used services or
equipment in each building in the district, or at least in
locations that will improve accessibility.

Some equipment

is more properly owned by and housed in individual buildings,
depending on frequency of use, expense, and contribution to
the effectiveness of the instructional program.104
In spite of the fact that flexibility is the key to
a successful IMC, there are some services, with their
accompanying equipment, that will eventually find their way
into most district A-V programs.

The order in which they

are adopted and the emphasis each is given may vary greatly
from one district to another, depending upon the policy,
personnel and financial limitations of the district.

These

will be considered as they fit into the five basic categories
through which an IMC serves the district.
A-V Library
The library aspect of an IMC will be an important
one though its scope may vary from one district to another.
Library functions include:

(1) a repository for books,

magazines, catalogs, equipment, and instructional aids of
all types, (2) the circulation of the above items, and
(3) the record keeping, scheduling, and retrieval systems
necessary for effective service.

Various studies and the

reports of presently functioning Instructional Materials

•*-04Kinder, "Using A-V Materials in Education,"
op. cit., p. 181.
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Centers by Echols,105 Gehrke,106 Kinder,107 the Committee on
Audio-Visual Aids in Education of the California School
Supervisors Association,108 and the joint Committee of the
American Association of School Librarians and the Department
of Audio-Visual Instruction,109 all recommended that a
lending center for audio-visual books and magazines,
catalogs and references, equipment and commercially produced
instructional aids of all types should be part of the
district IMC.
Items housed and circulated by the IMC would be
specialized, more expensive, or less frequently used than
those normally found in an individual school.110

They

should be available to students, teachers, or schools on a
regular check-out basis, either first-come-first-serve, or
by some system of pre-arranged reservation.

This service

necessitates that adequate storage space, retrieval and
record keeping systems, and either professional or volunteer
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staff members be available to the district.
Production Center
The production center can become one of the most
important parts of the IMC since it provides facilities for
the production of the curricular and extra-curricular
instructional aids envisioned by creative teachers and
students to meet their specific needs. The services offered
may vary greatly according to interest and preference as
well as physical, geographical, and financial limitations.
Since a significant financial outlay is necessary for many
of these facilities, it is wise to initially provide only
those services that would command the greatest use and then
expand as fast and as far as possible or desirable. A
1965 national survey by Mouldstad and Faris indicated that
the most frequently produced visual instructional materials
for classroom use were slides, photographs, graphic
materials, mounted pictures, and transparencies.111

Kinder

reported the results of a 1959-60 survey indicating that
graphic materials (primarily charts and posters), overhead
transparencies, 2x2 slides, mounted pictures, photographs,
and exhibits, dioramas and murals were the materials most
often produced in the twenty-nine schools he surveyed.112
Although each district should determine as accurately as

Moldstad and Faris, op. cit., p. 62.
Kinder, op. cit., p. 170.
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possible its own needs before any equipment is purchased,
those needs will probably closely resemble the conclusion
drawn by Mouldstad and Farisi
Any basic local production program should provide
provisions in equipment and materials, facilities and
personnel to conduct the following activities:
illustrating, mounting, lettering, coloring, photography
and duplicating.113
Echols 1 1 4and the Committee on Audio-Visual Aids in Education of the California School Supervisor's Association,115
add to the above list a recording studio "to make it
possible to add auditory cues, as needed, to the visual
materials produced . . . " and to be able to duplicate
tapes. 116
Faris and Moldstad listed11' a variety of production
techniques and capabilities that exist in each of the above
named areas and decisions must be made on a district level
as to the relative importance of each service and which to
include in the production center.

In the area of illustrat-

ing some of the capabilities are tracing, and original,
clip-book, and tear sheet art, and Kemp included cartooning,
enlarging and reducing.118
113

Mounting includes various

Moldstad and Faris, op. cit., p. 64
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Echols, loc. cit.
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California Committee, loc. cit.
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techniques for both wet and dry picture mounting, picture
transfer (picture lift), and laminating.

Lettering capa-

bilities are freehand lettering techniques, mechanical
lettering aids (template, stencil, and photographic),
commercially prepared letters (cut out, gummed back, and
press-on), and various kinds of typewriters and other
lettering machines.

Different coloring processes involve

the use of India inks, plastic inks, water and oil colors,
colored pencils, color adhesives, and diazo and thermally
produced colors, all of which are applied in different ways
and to different materials.

The field of photography

includes 8 mm and 16 mm motion pictures, 35 mm transparencies
and prints, black and white and color prints, and highcontrast, rapid process, various kinds of copy photography,
and other specialized photographic processes.
be

Materials may

duplicated by such means as the spirit duplicator, the

mimeograph or stencil duplicator, a diazo or "white-print"
process, various types of machines using either thermal or
electrostatic properties,!" silkscreen^O

or other

template

processes, and the printing press, either offset or letter
press.121

And finally audio capabilities are popularly

added through the use of reel-to-reel and/or cassette tape
recorders with high speed, multitape duplication machines
and tape players of various kinds.

119

Ibid.

120Gehrke, op. cit., p. 361.
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*
Kemp, loc. cit.

Equipment Necessary
To carry out production activities in the seven
areas suggested above, various pieces of equipment and
appropriate materials are necessary.

The equipment

recommended by the joint Committee of the American Association of School Librarians and the Department of Audiovisual
Instruction122 as a standard for any local production center
wast
Dry mount press and tacking iron
Paper cutters
Two types of transparency production equipment 12
[Kemp suggested heat process and diazo or photo-copy 3
and Gehrke
added dry-photo and verifax as alternatives^2^]
16mm camera
8mm camera
Rapid process12camera [Faris and Moldstad suggested
the Polaroid 250 5]
35mm still camera
Equipped darkroom [Faris and Moldstad recommended
budgeting from $500 to $2500 to equip the darkroom126]
Primary typewriter
Copy camera and stand
Light box
35mm still camera
Spirit duplicator
Film rewind
Film splicer (8mm and 16mm)
Tape splicer
Slide reproducer
Mechanical lettering devices
Portable chalk board

122
12

Joint Committee, op. cit., p. 10.

^Kemp, loc. cit.
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Gehrke, loc. cit.

125p ar i s and Moldstad, op. cit., p. 17.
126

Ibid.

To this ALA-DAVI list, Kemp addedi
Opaque projector
Overhead projector
Air brush
Offset printing press and platemaker
8mm and 16mm movie projectors
Tape recorder and microphone
Record player
Signal device*2?
Faris and Moldstad also recommended as basic to a production
program:
Artist's illustration materials
Commercially prepared letters (cut-out, gummed
back, stencil)
Drafting table (or board) with drafting machine
(or T-square and triangles) 128
Stencil type duplicator
Gehrke added:
Silkscreening equipment
Embossograph
Tape duplicator
Film cleaning and inspecting
machines
Film editing machines129
The above list is not only formidable, but somewhat
overwhelming, thus emphasizing the necessity of seriously
considering the district's instructional needs before
launching the operational production center.130
Consulting Service
An invaluable aspect of the IMC, offered by the
Media Specialist and his staff (whether it be made up of

127

Kemp, op. cit., pp. 28-^29.

128

Faris and Moldstad, op. cit., pp. 16-17.

129

Gehrke, loc. cit.

130

Kemp, op. cit., p. 27.
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students and teachers in the district, local hobbiests, or
professional people willing to make their talents and
equipment available), is that of a consulting service.131
To this staff, students and teachers may direct questions
and problems which arise as they attempt to improve the
effectiveness with which they carry out their various
assigned and assumed responsibilities.

If the IMC is well

equipped, the specialist staff can assist and advise the
teacher or student through completion of the task.

If the

IMC does not offer the necessary capabilities, the specialist can provide a great service by either suggesting
alternative solutions to the problem, or by referring the
stymied producer to someone who can provide the needed
equipment and/or information.

Thus, even though the IMC has

limited facilities, the creativity of the students and
teachers needn't be seriously hampered if the specialist
will make available to them the names of people who have the
knowledge, skill and equipment necessary to produce the
required items or solve the problems in question.
Information Distribution
Center
As was suggested in the section describing the
duties of the Media Specialist, an important aspect of an
A-V program is exposure.132

students and especially teachers

131

Kinder, op. cit., p. 183; California Committee,
op. cit., pp. 270-71.
132

Tanzman, "Helping Your A-V Program Sell Itself,"
School Management, XII (December 1968), 66.
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need to be aware of the equipment and services available in
the IMC.*33

Kinder*34 suggested that this need be met

through periodic newsletters and bulletins designed to
stimulate interest in, and provide information concerning
the services offered by the IMC.

He also suggested that

displays and demonstrations be arranged to publicize newly
developed or acquired equipment and/or utilization techniques.

New ideas and theories on teaching aid utilization

may also be included in those displays. This may be done at
the IMC, at faculty meetings, or at classes or workshops
designed especially for this purpose.

These could include

any area of audio-visual theory, production, equipment
operation, or development and utilization techniques, and
may be required or optional offerings; connected with other
events or separately held.

The ultimate success of the A-V

program may well depend upon this exposure and training
function of the IMC.
Equipment Maintenance
Center
The California School Supervisor's Association
Committee recommended that part of the IMC program be the
maintenance of equipment owned by the district.*35
service is not provided by the IMC itself, it seems

*33California Committee, loc. cit.
134

Kinder, loc. cit.

*35California Committee, loc. cit.

If this
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reasonable to assume that the staff could recommend
acceptable maintenance facilities for use by those
responsible for the equipment in the district.
Physical Facilities Needed
Obviously the nature of the IMC program largely
determines the physical plant requirements and so each
district's needs may vary.

However, Marie McMahan suggested

some guidelines that should be considered when choosing the
physical plant to house a district IMC.

These include:

(1) adequate storage space and appropriate shelving for
equipment, oversized flat work (maps, charts, pictures, and
posters), books, magazines and catalogs, phonograph records,
films, transparencies, slides, filmstrips, tapes, and the
circulation, retrieval, and administrative records necessary
for the present and proposed services offered by the IMC
(adequate locked storage space should also be provided for
valuable items which may be deposited or acquired);
(2) adequate working space and facilities such as light,
running water, ventilation, and conveniently placed electrical outlets with sufficient current; (3) darkrooms,
viewing rooms, maintenance areas, offices, and other areas
with specialized needs.^ 36

XJb

Marie McMahan, "Educational Media Center—The
Library's New Look," American Annals of the Deaf, CXII
(November 1967), pp. 666-67.

51
Financing the IMC
Financial backing, or lack of same, has made the
difference between the success or failure of many ventures.
In the case of a district IMC, the amount of money available
will be one of the most important factors in determining the
services to be offered.

Since one of the purposes of an IMC

is to provide equipment and other resources to the district
that would be prohibitively expensive for individual
schools, 137 the budget will be high, if considered on a
"per building" basis. However, if properly used, the
expenditure can improve the educational experience of
hundreds and even thousands of students per year, throughout
the district.
The Committee on Audio-Visual Aids in Education of
the California School Supervisor's Association recommended
that:
The cost of operating the A-V center should be met
by contributions from each (school) based upon the size
of the (school) and its ability to pay, and a contribution from funds at the disposal of the (administration). 1 3 8
The California committee went on to recommend that equipment
and materials purchased by the schools collectively should
be placed permanently in the district and should be
considered "part of the learning equipment of each school

Kinder, op. cit., p. 181.
California Committee, p. 272,
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even though it may be necessary to house them in a central
library . . ," 139
Cochran recommended that a district audio-visual
budget should be based on a long range plan providing for
the addition of new materials each year.^O

This proposal

would allow for a systematic and natural growth for the IMC
and enable both specialists and teachers to become skilled
in the use of the equipment presently owned and to explore
those services or pieces of equipment that would assist in
meeting newly realized or anticipated instructional needs as
the program changes from year to year.
SUMMARY
Skillful use of audio-visual materials can enrich
and improve classroom communication by providing basic
sensory experiences that extend a student's environment to
include people, places and things otherwise inaccessible
because of distance and time limitations.

In some ways,

especially because of their convenience, versatility,
availability and tremendous ability to attract and hold the
interest of most students, audio-visual aids are more
valuable for education than direct, first hand experience;
although some audio-visual aids, because of their nature and
structure, do stimulate first hand experiences in addition
to the vicarious experiences normally produced.

139

Ibid.

Cochran, op. cit., p. 34.
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Audio, visual, and audio-visual materials are
abundantly available, but not always in an appropriate form
for classroom use, and many teachers lack the equipment and
skill necessary to utilize them effectively.

There is,

therefore, a need for available local production equipment
and people with appropriate skills to assist teachers in
preparing aids specifically designed to meet their classroom
needs.

What locally produced materials sometimes lack in

quality, they tend to make up in their ability to meet
specific instructional needs, the enthusiasm of the creatorteachers, and the freshness and variety they introduce into
the classroom.
Both students and teachers seem to like locally
produced instructional aids, but teachers complain of
inadequate time to prepare them.

Media specialists and

trained technicians have partially solved the problem, but a
more complete answer appears to be the utilization of students with the enthusiasm, time, skills, and the desire to
help.

Experimental programs have resulted in tremendous

success wherein students and teachers received mutually
beneficial assistance.
A qualified and enthusiastic media specialist with
authority to carry out the program approved by the administration should be selected to direct the district audiovisual program.

He should be an educator with experience

and insight into the diverse aspects of education, and he
should also be trained in audio-visual techniques and
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philosophy.

His specific duties must be defined by the

needs and desires of the district he serves; however, in
general, they should include public relations; production;
recommendation of new equipment, services, and innovations;
encouragement of students and teachers to develop and use
all talents and materials; implementation of audio-visual
materials into the curriculum; in-service training; and the
objective evaluation of his own program.

Care should be

taken to insure that the media specialist has sufficient
time to perform these duties in addition to those classroom
duties he may also have, through released time or some other
means.
The audio-visual program is built around the
Instructional Materials Center which can serve a district in
five major ways.

These include a:

(1) library, (2) local

production center, (3) consulting center, (4) audio-visual
information distribution center, and (5) equipment maintenance center.

To be successful, the IMC must meet the

specific needs of the institution it serves; therefore, the
district needs and desires should be surveyed before the
program is begun. When the services to be offered have been
established, appropriate work and storage space should be
provided in the physical plant, not only for general, but
for specialized functions of the IMC.
Another factor of paramount importance is the
availability of funds.

Each school should provide a portion

of the total cost of the program (to be equitably determined),

to be added to funds provided by the administration.
Equipment and materials purchased with these funds should
belong to each school in the district and care should be
taken that each has ready access to it. Budget recommendations should be based on a long range plan providing for
the addition of new equipment and services each year.

CHAPTER III
THE ESTABLISHMENT OF THE INSTRUCTIONAL
MATERIALS PROGRAM IN THE
SNAKE RIVER DISTRICT
INTRODUCTION
Chapter III has traced the development of the audiovisual program in the Snake River Seminary District from
1966 through 1970, The duties of the audio-visual specialist
have been reviewed to show their gradual expansion to
eventually include production responsibilities in early 1969.
The role of the overhead projector and the 1968 Seminary
Summer School have been reviewed to show the part each
played in encouraging the development of district production
centers.

The Snake River District IMC has been reviewed as

a major part of this chapter, including its proposal, gradual
acceptance, establishment and development.

The recognition

of the need for the center by the teachers, the struggle to
provide for its financial backing, the development of a
working district organizational structure and the programs
established by the audio-visual committee to meet district
needs as revealed by a survey are also reviewed in some depth
because of the major role they played in the establishment
of the IMC.
56
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EVENTS LEADING UP TO THE ESTABLISHMENT
OF THE IMC (1966-68)
The Appointment of
Specialists
In the fall of 1966, the Snake River Seminary
District appointed teachers to be specialists in each of the
four subject areas taught and also in scripture chase,
learning stations, and audio-visual aids.

At that time the

major function of the audio-visual specialist was to make
teachers aware of the various innovations in the field of
A-V and especially to offer suggestions to teachers in the
more effective classroom use of the equipment approved by
the Department and generally found in most seminaries.

This

equipment consisted largely of filmstrip and movie projectors, tape recorders, phonographs, sometimes an opaque
projector and, just coming into limited use in the Department, the overhead projector.
In April of 1967, the Department requested that each
district assign specialists in the above mentioned areas for
the purpose of helping the coordinator and the Department in
the following areas:
1. Gathering curriculum materials for use by the
central office,
2. Helping the central office evaluate curriculum
materials already in use and make suggestions for their
improvement.
3. Meeting with central office personnel when
necessary to receive information and instruction on the
use of old and new curriculum materials.
4. Helping conduct faculty or in-service training
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programs in any way you (your coordinator) may find
helpful,1
During that year the Snake River District audiovisual specialist concentrated largely on familiarizing the
teachers with the overhead projector and its capabilities.
Demonstrations were given at faculty meetings, after which
the teachers were invited to try the equipment and techniques they had just been shown.

The teachers began to show

enthusiasm for the overhead and the possibilities it could
open to them for individualized teaching.

However, most

seminaries didn't have an overhead projector and they had
not yet been approved for Church participation, so they
remained out of reach for most teachers. Many teachers
understandably expressed frustration at this situation.
Expanded Specialist
Responsibilities
During the 1967-68 school year the Department issued
new duties for the curriculum specialists, which expanded
and made more specific the role they played in the district;
however, that role was still primarily one of collecting,
evaluating, and reporting for the Department.

1

Personal correspondence from A. LaVar Thornock,
May 1, 1967.
2see Appendix A for a listing of these responsibilities. ,
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Approval and Acquisition
of Overhead Projectors
The Department also approved the overhead projector
for Church participation in 1968, and several seminaries in
the District began to acquire and use them.

Virtually the

only method of producing transparencies for the overhead
with which the teachers were familiar was the "heat process"
using infra-red reproducing machines.

This further served

to frustrate teachers since these machines were not approved
for Church participation and hence out of reach for most
teachers.

Individual seminaries in the district, however,

were able to solve this problem in various ways when they
were interested enough to improvise.

Some actually purchased

used machines out of their seminary funds. Others were able
to gain access to machines belonging to stakes and wards,
adjacent schools (at the school's invitation), and audiovisual or office equipment dealers who sometimes made their
machines available.

Some teachers had received, as part of

their teacher-education preparation, some training in the
production of transparencies and so a few picture lifts and
a few hand-made transparencies also began to appear in the
classrooms of the district. A major problem to these
innovative teachers was the unavailability of the materials
they needed to produce their hand-made transparencies. Much
experimenting was done and some success was realized, but a
number of teachers became discouraged.

The audio-visual

specialist was located in Idaho Falls, which had a number of
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outlets for audio-visual supplies, but the lines of communication and transportation were not yet opened between the
teachers and the specialist. When the specialist
recommended various items, many teachers would shrug and
say, "You can get it in Idaho Falls, but it's not available
in my area."

Some teachers, however, did buy their audio-

visual supplies in Idaho Falls and made some progress.
Another discouraging aspect in the development of the local
production concept was the fact that the field was so new
that commercial suppliers were still having mixed results
with their products. For example, felt pens would dry up in
a matter of days, the colors were not true, they would not
write smoothly, they would scratch the acetate cell, o r —
worse yet—they would not adhere to the acetate at all. A
variety of complaints were consistently shared by teachers
as the industry experimented to find acceptable products.
Some teachers (understandably) also became discouraged after
bad experiences with the products available. Another
problem was that even when transparencies were produced, the
teachers often had not had instruction in how to properly
use the overhead, and they felt so awkward and uncomfortable
that they discontinued using them.
As a result, all through the district, and probably
throughout the entire seminary system, newly purchased
overhead projectors with tremendous potential for improving
the religious educational experiences of thousands of
students were gathering dust on the shelves of storage rooms
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and closets. The reason was not that the overhead projector
was an inadequate teaching aid, but that the teachers were
not adequately trained in its use, nor were supplies readily
available.

In addition to the problem in the audio-visual

area, scripture chase was not being effectively used—again,
not because it was not a proven tool for the betterment of
religious instruction, but because the teachers did not
understand its objectives or how to effectively use it in
the classroom.

Learning stations were also just being

widely introduced and teachers were not sure how they should
be optimally used.

As a final blow the teacher*s manuals

for two courses of study had received a new format and a
major revision and the teachers didn't feel comfortable
using them, again, primarily because they had not been
properly trained.
These and other "growing pains" set the stage for
the bi-annual Seminary Summer School that was held for five
weeks in June and July, 1968.
Summer School, 1968—The
Beginning of a New Era
The 1968 Seminary Summer School religious education
courses were composed of a series of seminars. They dealt
with, among other things, the above mentioned problem areas.
Teachers from throughout the seminary system, who had
developed some degree of proficiency in the areas troublesome to the majority of the teachers, were asked to instruct
their fellow teachers in these seminars. A preparation
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seminar was held at BYU on May 10 and 11, 1968, wherein the
future seminar instructors met to share ideas, develop
seminar outlines, receive specific assignments, and receive
specific assignments and receive counsel and insights from
the central office curriculum and audio-visual staff members.
The audio-visual seminar leaders were, Harold Carter,
Provo, Utah; Wayne Doman, Idaho Falls, Idaho; Richard VeHar,
Ogden, Utah; and Roy Welty, Kaysville, Utah.

They worked

under the direction of M. Lee Miller, Audiovisual Director,
for the Department of Seminaries and Institutes of Religion.
They established the goal that each teacher attending summer
school would devote one hour per day for one five-day-week,
in class. At least an equal amount of time outside of class
would also be spent to increase his understanding of, and
skill in using the overhead projector.

They felt that the

teachers should be exposed to the theory behind the overhead
system, the use and care of the equipment itself, recommended
physical arrangements, various techniques that may be
employed to present material with the overhead, the differtypes of transparencies, available, and the different
techniques used in their preparation.

They felt that

teachers should be able to gain experience (if limited) not
only in the production of the various types of transparencies,
but also in their presentation, so that upon completion of
the seminar they could go into their classroom with some
comfort and confidence and use the skills and techniques
they had learned.

They prepared a daily class guide which
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was given to each teacher before he attended the first class
session indicating necessary preparation and materials for
each class, a brief outline of the day*s activities and
objectives, and assignments for the next class.
The Summer School
Resource Center
To make the out-of-class time more productive, a
"Resource Center" was established containing all the equipment and materials necessary to perform any activity
introduced in class.

In addition, learning station folders

(individual programed learning exercises) were prepared
containing an explanation of each principle or process, and
an assignment or a worksheet of some kind to guide the
teacher through each idea or technique introduced in class.
Other supplementary exercises were also included for those
desiring more breadth or depth in the theory and use of the
overhead projector.

This "Resource Center" became a local

production center of sorts and caught the imagination of
many of the teachers who used it. They suggested to the
seminar leaders that each district develop such a production
and resource center containing equipment and materials that
might be impractical, for one reason or another, for each
seminary to own. Many teachers expressed as their opinions
that if such a facility were available on a district basis,
most teachers would be willing to travel to a central
location in their districts to use it for the production of
teaching aids designed to their own specifications.
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THE ESTABLISHMENT OF THE IMC (1968-69)
The Proposal
The audio-visual specialist in the Snake River
District, stimulated by the 1968 Seminary summer school
experience and the expressed "wishful thinking" of the
participating teachers, requested permission to establish a
district production center.

This request was enthusiasti-

cally granted by the coordinator, A. Lavar Thornock, who was
also excited by the possibilities the summer school Resource
Center introduced for individualizing and improving the
teaching aids used in the district.
Financial Problems
There was, however, one problem"

there was no money

available from any known source to fund such a program.
Since a major purpose of the production center was to make
available to the entire district equipment and materials too
expensive to be purchased by or for each seminary, this was
a major problem.

It was decided to present the idea of a

district Instructional Materials Center to the teachers at
the 1968-69 district pre-school convention, explain the
proposed program, and get their reaction.

If they responded

favorably, some suggestions on how to finance the center
would be proposed by the media specialist and the coordinator, and others solicited from the floor.

Then the

alternatives would be put to a majority vote.

The three
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proposals submitted by the media specialist and coordinator
were*

(1) to assess each seminary five cents per student

enrolled per year (as was being done to support the district
student leadership program), (2) to assess each seminary
twenty dollars per teacher per year, and (3) to get a
commitment from each teacher in the district to sell forty
Is There an Answer3 booklets at one dollar and fifty cents
per copy, of which the fifty cents profit would go to the
district audio-visual fund.
Any of the methods would net the approximately
one thousand dollars needed to provide the equipment and
materials for an adequate district production center.
Pre~School Convention
At the pre-school convention, due to unusual
circumstances at the beginning of the meeting, adequate time
was not available to do justice to all the important topics
that were directly related to the coming year's "core"
seminary activities.

By the time the agenda called for the

media specialist to make his presentation (the last of the
day) and explain the proposed district Instructional
Materials Center, the announced closing time had already

J

Is There an Answer, comp. by the Snake River LDS
Seminary District, pub. by Pocatello LDS Seminary, 1968. It
was felt that this publication offered a fine opportunity to
make some much needed money for the district and at the same
time place a valuable reference booklet in the hands of the
purchasing public.
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passed and the teachers were tired and anxious to begin the,
in some cases formidable, journey home.

Since time was not

civailable to present in any depth the proposed district
production program, the media specialist gave a "sweeping
overview" of the proposal with its benefits to the teachers
and its financial insolvency.

It wasn't possible, however,

even to entertain questions, much less discussion from the
floor, and so the presentation was not able to generate the
enthusiastic interest or financial backing it needed to get
a good start,
A False Start
One idea was presented by the media specialist that
did bear fruit, and as it turned out, provided the life blood
of the proposed district production program.

That idea was

that an audio-visual class he offered through the facilities
of BYU-Ricks Continuing Education program, for which credit
could be earned and the tuition for the course would be paid
by the Department,

The class was Teacher Education 406,

"Instructional Media and Materials," taught by Jack A.
Hartvigsen, audio-visual consultant with the Snake River
Center for the Improvement of Instruction, Idaho Falls,
Idaho,

Through special arrangement with Brother Hartvigsen,

a section was to be opened only to district personnel and
their wives, and attention would be given to applying audiovisual methods and techniques to seminary needs.

It was

finally determined by a survey of the interested teachers

conducted in the follow-up letter, that Saturday morning
would be the best time for the classes, so the planning
meeting was scheduled for Saturday, October 5, 1968. When
that date arrived, the teachers did not. Only three teachers came to the meeting.

Some, who had registered for the

class, phoned to indicate that they had jobs during the
harvest vacation then in progress, and couldn't come, and
the rest simply failed to come. The media specialist was
discouraged but still determined to establish a successful
class; so, assuming that the harvest break was the problem,
another planning meeting was scheduled for October 19, 1968,
after the harvest was over.
The October 19, meeting also proved to be a failure
so it was reluctantly admitted that the harvest was not the
problem.
The Real Problem
Is Revealed
The real problem remained a mystery, however, until
the November faculty meeting when the media specialist made
another appeal to the teachers to support the class.

This

appeal was made at the request of the coordinator who was
very anxious to have the teachers gain new audio-visual
skills that would help them to better reach their young
people with the saving truths of the Gospel.

The media

specialist was very discouraged at that time and probably
would have let the project drop had it not been for the
foresight and encouragement of the coordinator.

At the
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November meeting there was adequate time for discussion and
it was finally determined that the majority of the teachers
simply could not see a need for further audio-visual training, nor could they see any value in a district production
center.

As far as they were concerned, they had had the one

week summer school over-head seminar and they knew all there
was to know about audio-visual aids in the seminary.

A few

teachers who had received some audio-visual training in their
university teacher education classes attempted, along with
the media specialist, to explain some of the other areas in
the audio-visual field, and that they had only scratched the
audio-visual surface with their brief exposure to the overhead system.

These comments seemed to stimulate some

interest in the teachers. A seemingly unanimous feeling was
then expressed by one teacher who said in effect,
If you can show us how another audio-visual class
can help us—actually show us some of the things you
have been talking about so we can see how much better
they are than what we are now able to do, then perhaps
we111 be more anxious to support your program.
That was the key!

The problem was solved.

The

coordinator and district specialists had here-to-fore been
operating under the impression that the first consideration
in adopting a new program was, "does it meet the needs of
the teachers and/or students involved?" Now it became
apparent that before a person's needs could be effectively
met, he must be made aware of the various teaching aids and
techniques that could be effectively employed from the
audio-visual field; therefore they were not aware of a need
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to learn about them and how to produce them.

The media

specialist gratefully, and with renewed enthusiasm, accepted
the challenge to "show us how you can help us" and at the
next opportunity provided that demonstration.
A Successful Demonstration
District and personal obligations and schedules
being what they were, the next opportunity came in the
faculty meeting held at the Skyline Seminary building,
February 12, 1969.

For this presentation, the media

specialist enlisted the aid of Brother Hartvigsen who
consented to demonstrate some diazo transparencies so the
teachers could see what kinds of effects could be achieved
with that process, and a slide-sound production entitled
"This Land Is Your Land" he had made entirely by photographing pictures from magazines, calendars, and other sources.
The slides were personally photographed, developed, and
mounted at a cost of approximately four and one half cents
each.

The response to the presentation was instant and

nearly unanimously enthusiastic.

Many teachers caught the

vision of the possibilities audio-visual production skills
could offer them in conveying to their students the concepts
that were meaningful to them.

Since the Gospel often deals

with feeling, and since the feeling of patriotism had been
so successfully generated by the slide-sound presentation
they had just witnessed, many of the teachers already had
projects virtually in the planning stages by the time the
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meeting was over.

The teachers then recognized not only

that they had a need, but that a district production program
could help them to fill it.
A Successful Class
Is Established
The media specialist immediately arranged for
another class to begin with a planning meeting scheduled for
Saturday, February 22, 1969, and a letter of invitation was
sent to every teacher in the district.4 Approximately onethird of the teachers responded before the scheduled meeting,
many of them to try to arrange to fit the class into their
schedules.

Ten people came to the initial meeting on

February 22, and the schedule and outline of the class were
determined.

This information was then sent to all teachers

in the district who had expressed any interest in the audiovisual program, with an invitation to come.5
proposed for the class included:
lettering

The subjects

dry mount, laminating,

techniques, clip book art, enlarging and reducing,

Diazo transparency making, color photography, motion picture
photography, and sound recording.
Twelve teachers and one wife eventually enrolled in
the class and many others would have, had their schedules
permitted.

The class was designed to be a production class,

and the major projects undertaken were the creation of a
sound-slide presentation and the production of one or more

See Appendix B.

D

See Appendix C.
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diazo transparencies by each teacher.

These two projects

involved most of the skills mentioned above, and those not
involved were covered by demonstration and incidental
projects each teacher developed.

Each teacher^ creations

were made available to every other class member so that
thirteen sound-slide productions with 471 slides (including
Brother Hartvigsen^ production) were available to each
teacher at five cents per slide. These could be used as
originally designed or mixed in any appropriate way to
create many new sound-slide programs, thus becoming an
excellent foundation for a versatile 2x2 slide library.
The Effect of the Class upon
the District Instructional
Materials Program
The success of the class affected the district
instructional materials program in several ways in addition
to the personal and professional benefits the teachers themselves realized.

One of these was the development of a

nucleus (twelve in a district of fifty-eight) of teachers
who were trained not only in the methods and techniques of
audio-visual instruction, but who had incorporated A-V into
their philosophy of teaching.

They became advocates for

A-V because they possessed the skill and confidence born of
experience in conceiving, developing, producing, and using
successful audio-visual instructional aids.

Another result

was—as these men went back to their respective seminaries
and used the aids they had created—other teachers who were
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either not yet convinced or unable for other reasons to
participate in the class saw what had been produced and
became enthused.

Several of these "second-hand converts"

then became very active in local production and some
extremely creative presentations were developed by both
teachers and students throughout the district.
The Department Curriculum
Specialists Program
On January 31, 1969, the Department assembled the
district coordinators and specialists in Provo, Utah, for a
two day convention and workshop wherein a further revised
and expanded "Curriculum Specialist Program" was introduced
and explained.

Under this program the district coordinator

and four district curriculum specialists (Audio-Visual,
Student Leadership, Teaching Methods and Techniques, and
Course Outline) made up a District Curriculum Council.6
In essence these specialists were to be assistants
to the coordinator and help plan and guide the progress and
direction of the district.
The Audio-Visual Specialist
For the first time, the audio-visual (as well as
some of the others) specialist was given directives
authorizing him to establish and direct a local production
program.

This, of course, was in addition to his previously

b

For a statement of the general responsibilities of
the curriculum specialists, see Appendix D.
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assigned roles as a gatherer, evaluator, and reporter.

His

specific responsibilities dealing with production7 were
given as:
3. Develop an audio-visual curriculum lab as a part
of the district resource center which would be a
depository for all of the district audio-visual aid
materials and a place where teachers may go to find the
necessary facilities to develop materials needed in
teaching (when possible).
4. Supervise and coordinate the committees assigned
to the district audio-visual aids area.
5. Use the audio-visual aids committees in accomplishing the above areas of responsibility.8
The committees to which items number four and five
referred were to be made up of teachers in the district who
had special interests or talents in the appropriate areas.
They also had production responsibilities.

The overhead

committee was to:
3. Develop and carry out a training program for
teaching on the optimum use of the overhead projector.
Suggested areas of concern:
D. Preparation of overhead transparencies by hand
and by machine.
4. Supply teachers with the best source for getting
overhead supplies, listing prices, quality and quantity.9
The Movies, Filmstrips and Slides Committee was to:
3. Train teachers in the optimum use of movies,
filmstrips, and slides. Suggested areas of concern:
C. Teacher and student development of slide
presentations to help communicate principles in course
outlines. 3-°

'For complete responsibilities, see Appendix E.
department of Seminaries and Institutes of Religion,
"Curriculum Specialists Program" (unpublished, n.d.), p. 4.
9
10

Ibid.

Ibid.

74
The Tapes and Records Committee was to:
5. Encourage teacher and student development of
audio aids for lessons, devotionals and special
occasions.H
And the Maps and Charts Committee was to:
3. Develop and carry out a training program for
teachers on the optimum use of maps and charts.
Suggested areas of concern:
E. Ways Teachers can make their own maps and
charts.12
In summary, the media specialist was now authorized
to establish a district instructional materials center to
serve as (1) a repository for audio-visual teaching aids and
helpful references, and (2) a production center with the
necessary equipment, materials, and skills available for
teachers to prepare overhead transparencies, slide presentations, audio-aids and maps and charts.
The effect of the Curriculum Specialists Program on
the Snake River Seminary District was to add official
support and authorization and a great deal of impetus to the
program already struggling for acceptance and about to
receive the stimulation of the demonstration by Bro. Hartvigsen at the February faculty meeting.
Implementing the New Program
Since the Snake River district at that time stretched
from Arimo to Terreton and Ashton in one direction, and from
Driggs to Arco in the other (a district of some 150 miles in
either direction), it was already broken into four geographical areas (Pocatello, Blackfoot, Idaho Falls, and
Hlbid.

12

Ibid.
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Rexburg) primarily to facilitate a functional student
leadership program, but the area designation was also used
by the other specialist programs.

Therefore, the four

audio-visual committees were appointed in each of the geographical areas of the district to help to minimize the
disadvantages of distance in providing assistance and in
gathering information and materials.

The media specialist

was to supervise and train these committees and coordinate
their efforts.

Since the program was introduced in

February and the March faculty meeting had been previously
planned with a special visitor from the Provo office to give
direction in some other problem areas, it was not introduced
to the teachers until the April faculty meeting when the
committees were able to meet for a discussion of their
responsibilities. With graduation and school-end activities
in progress, and the annual Ricks College buffet banquet
scheduled for the May faculty meeting, very little, if
anything was actually done under this program in the 1968-69
school year.

However, the sanction and the structure were

established, along with enthusiasm on the part of the
teachers, so the stage was set for the next year.
Equipment in 1968-69
Although no money was officially appropriated for
the instructional materials center, some seminaries and a
few teachers, primarily those involved in the audio-visual
class, made contributions toward the purchase of some
equipment and material. Accumulated for the center were:
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teacher outlines for the four courses of study; acetate,
frames and press-on letters for the preparation of "handmade" overhead transparencies; various kinds of infra-red
film for the preparation of "machine-made" transparencies;
a pantograph for enlarging, reducing or reproducing
illustrations; a basic "Wrico" lettering set and a basic
"Unitech" (LeRoy) lettering set. The media specialist also
began a picture file and a "clip art" file for the use of
the teachers in the district, and the Department provided
the coordinator with a "Thermo-fax" machine which he
graciously made available for production use.

In addition,

the media specialist purchased an electric mimeograph
machine which he placed in the IMC and made available for
the use of teachers.

This, plus the equipment each seminary

had, was the beginning of the Snake River District production
program.
FURTHER DEVELOPMENT OF, AND CONTRIBUTIONS
MADE BY THE IMC IN 1969-70
New District Organizational
Structure
The 1969-70 school year saw some organizational
changes in the Snake River District, not the least of which
was the transfer of the southern end of the district (the
Pocatello area) to the Central Idaho District.

The three

remaining areas, Blackfoot, Idaho Falls, and Rexburg, were
then reorganized under a revised specialist program in the
district.

The organizational structure was again designed
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specifically to serve the student leadership program and the
other specialist programs followed that structure.

Illus-

trated in Figure 2 is the district audio-visual organization.
The A-V specialist sat on the District Curriculum Committee,
as before, but was given two assistants, one from each of
the other two areas in the district.

The specialist and his

assistants were in charge of district level projects such as
in-service training and district experimental programs. They
also evaluated materials submitted by the area leaders; acted
as a clearing house for audio-visual ideas, receiving and
distributing them to the entire district through both the
area leaders and district faculty meetings; and served as
district audio-visual consultants.

Three other men, one

chosen from each geographical area, served as area A-V leaders and were in charge of area level projects which also
involved some training as well as collecting copies of
locally created and produced aids for referral to the rest
of the district and the Provo office. These six men formed
the District Audio-Visual Committee.
The audio-visual area leaders worked in close
cooperation with the area leaders in "course outlines" and
"methods and techniques" in sponsoring a once-a-month area
teachers' meeting for the purpose of sharing ideas and
materials created by the individual teachers.

These ideas

were then collected by the area leaders and sent to the
District Audio-Visual Committee who evaluated them as they
came in from all three areas. The best ideas were then

,
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shared with all the area leaders at the monthly district
faculty meetings during a time specifically set aside for
all district committees to hold separate meetings. At the
area meetings the following month, the area leaders would
share the new ideas they received at the district committee
meetings with the teachers of their area and then collect
new ideas presented by their area teachers to take back to
the next district committee meeting.

The course outlines

and methods and techniques committees worked the same way.
Financial Support for the IMC
One of the hurdles never overcome in the 1968-69
school year was the funding of the IMC.

In fact, it was

never officially decided how that should be done. A major
step forward, therefore, occurred at the October faculty
meeting in Rexburg, Idaho, when the teachers unanimously
committed themselves to contribute $22.50 each to the
district audio-visual fund.

It was decided that they could

raise that amount in any way they desired, so long as it was
acceptable to their principal, board of education, and
consistent with Department policy.

The three possible

avenues remaining were to (1) contribute out of their own
pockets, (2) contribute out of their seminary student funds,
or (3) sell twenty-five Is There an Answer? booklets under a
special agreement making possible a ninety cent profit per
book to be put into the fund. All twenty-three principals
placed orders for booklets, and by the end of the year
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nearly 1,000 dollars was raised for the audio-visual fund
from the sale of these booklets.

This money was to be used

to purchase the required equipment and materials for the
district IMC,

The impetus for the financial support of the

audio-visual program was attributed to the success of the
class held the spring of the previous school year, and the
enthusiasm, knowledge, and skills it generated among the
teachers of the district.
Survey to Determine
District Needs
Since the teachers were working hard to support the
IMC, the media specialist felt even more obligation to spend
their money as judiciously as possible.

Therefore, at the

suggestion of the District Curriculum Committee, a survey
was made of the audio-visual equipment then available in the
district, and of the audio-visual services the teachers most
desired to have offered by the IMC.13
Survey of Available Equipment
Of the twenty-three questionnaires sent to the
seminaries in the district, nineteen or 82.6 percent were
returned.

Table 1 shows the number of seminaries who had

direct access to the equipment commonly used in a successful
audio-visual program.

Where duplicate equipment was found

within a seminary, sometimes one was newer or in better

See Appendix F.

Table 1
Availability and Condition of the Audio-Visual Production and Presentation
Equipment in the Nineteen Snake River District Seminaries
Responding to a Survey Questionnaire, October, 1969
Availability
Equipment

Overhead Projector

Have

Will Make
Available to
the District

Condition

Ex.

Good

Unusable

Poor

16

8

15

1

2x2 Slide Projector

6

0

4

Filmstrip Projector

17

7

9

3

4

16 mm Projector

15

2

9

5

1

8 mm or Super 8 Projector

0

0

8 mm, Super 8, 16 mm, or
35 mm Camera

0

0

Polaroid Camera—Color

2

0

1

1

Polaroid Camera—Black and white

0

0

"Black and White" Camera

1

1

1

Opaque Projector

8

3

3

5

Thermofax Machine

5

1

2

3

Printing Press

0

0

1

1

Table 1 (continued)
Availability-

Condition

.

Will Make
Available to
the District

Ex.

2

1

2

"Ditto" Machine

18

8

9

Phonograph—Mono

13

5

8

2

1

2

10

3

7

2

1

2

Projection Screen—
Wall Mount

12

2

10

Projection Screen—
Tripod (Portable)

2

0

1

Picture File

1

0

Lettering Set—Wrico

1

1

Lettering Set—Stencils

3

1

Phonograph

0

0

Equipment

Mimeograph Machine

Phonograph—Stereo
Tape Recorder—Mono
Tape Recorder—Stereo

Have

Good

8

1
1

2

Unusable

Poor

1

1

1

2
1

1
2

1

Table 1 (continued)
Availability
Equipment

Have

Will Make
Available to
the District

Drawing Equipment

O

O

Other Art Equipment

O

O

Tape Reproducing Equipment

O

O

Darkroom Equipment

O

O

Movie Editing Equipment
(Splicer)

H

H

Slide Sorting Trays

O

O

Movie Title Sets

O

O

Other

Condition

Ex.

Good

Poor

Unusable

O

O

1

00
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condition than the other(s).

The figures in the table

reflect only the equipment in the best condition in each
seminary.
The reported number of wall mount screens that could
be made available to the district possibly did not reflect
the true feelings of the district personnel.

The wall mount

screen is a semi-permanent fixture in a classroom and
principals responding to this item probably did not consider
the possibility of moving them if necessary, which would be
possible.

At least one principal indicated that he had

personal equipment that he would make available to other
district personnel under certain conditions.

The question-

naire was not designed to include personal equipment, so
there was no way to determine from it how many other
teachers had equipment they would have been willing to share
if they could have established the conditions. The above
mentioned limitations are the fault of the questionnaire and
not necessarily the respondents. Another observation that
might have affected the equipment that could be made
available to the district IMC is that some of the "availability" decisions were made by the leadership of the stakes
responsible for the seminaries surveyed.

If the stake

leadership was properly informed of the seminary IMC program
in the district, they may have responded more favorably to
such a request. The same result may occur with some
seminary principals as they become more familiar with the
program.
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The survey indicated that most seminaries had access
to the equipment necessary for classroom presentation of
audio, visual, and audio-visual teaching aids (although
phonographs and tape recorders did not prove to be as widely
distributed as the media specialist had believed they would
be, since they were both approved for Church participation),
but the equipment for production of those aids was not as
readily available.

This, with the exception noted above,

was the anticipated result.

The second part of the

questionnaire was designed to determine the areas of assistance that would most nearly meet the recognized needs of the
teachers.

Of forty-four of these questionnaires distributed,

only thirty-four, or 77.27 percent were returned.

The

results of that survey are shown in Table 2. As expected,
the teachers requested more help in areas with which they
were familiar.

The production of overhead transparencies

Wcis first on the list, probably because the teachers had
been introduced to and enthused about the overhead system at
the 1968 summer school session, and then had learned by their
past year^ experience that there was much more they would
have liked to have done with it, but lacked facilities
and/or skills to produce the desired aids.

The second area

of emphasis was in bulletin boards. This was undoubtedly
due to the periodic emphasis that had been placed on the
quantity and quality of bulletin board displays in the
district since 1964. A great deal of attention had been
drawn to this area by the coordinator and pressure was felt
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Table 2
Areas in Which Production and/or Instructional Assistance
Was Requested by the Teachers of the Snake River
Seminary District Who Responded to a Survey
Questionnaire Distributed by the District
Media Specialist, October, 1969
Areas,of Assistance Requests
Overhead Transparencies
Bulletin Boards
Tapes (Audio)
Filmstrips
Chalkboard
Photography
35 mm Slides
Spirit Duplicator
Picture Lifts
General Authority Excerptsa
Lettering
Scripture Chase Charts
Seal Press
8 mm Movies .
Flannel Board 53
Classroom Drama
Effective Worksheets*3
a

Number of Requests
24
22
19
16
15
12
11
11
10
10
7
.....
7
7
2
1
1
1

A series of indexed and cross referenced phonograph
records containing excerpts from addresses by General
Authorities of the Church.
^Write-ins.
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by the teachers to improve their bulletin boards. The third
and fourth highest interest was expressed in the area of the
production and improved utilization of audio tapes and
filmstrips—established but frequently misused audio-visual
aids. The fifth highest area of concern was another traditional educational visual-aid, the chalkboard, but again,
one to which renewed interest and emphasis was drawn by a
1968 summer school seminar.

It was decided by the district

audio-visual committee that to attempt to provide help in
the five most requested areas would be an undertaking of
sufficient magnitude for one year.
These results were not as innovative as the media
specialist and coordinator had hopedthey would be, but they
did seem to accurately reflect the recognized needs of the
teachers.
District Programs Resulting
from the Survey
As soon as the questionnaires were tabulated the
district audio-visual committee began to search for ways to
fill the needs expressed by the teachers. A significant
contribution was jointly made in the area of bulletin boards,
by the audio-visual committee working closely with the
student leadership committee. A bulletin board handbook was
produced by Herman Buenning, audio-visual leader in the
Idaho Falls area, and talented in the creation of stimulating bulletin boards. This handbook was then used by the
district student leadership program for training seminary

88
officers in the production of effective bulletin boards.
These seminary officers then trained class officers in each
seminary and the result was stimulating—student-produced
bulletin boards gracing the classrooms of the district for
the rest of the year. A presentation was also made in a
district faculty meeting, by Rex Coles, assistant to the
media specialist from the Blackfoot area, which suggested
effective ways of evaluating student-produced bulletin
boards in such a way that competition was established
between classes or rooms in a seminary.

One of the greatest

merits of that idea was the contribution it made toward
regularly changed bulletin boards of consistently high
qtiality throughout the district. Also included in the
presentation by Brother Coles were some suggestions involving the use of the opaque projector, the overhead projector,
or a slide or filmstrip projector—any or all of which could
be used to assist in the preparation of either bulletin
board (for lettering or illustrations) or chalkboard
presentations.
A tape catalog and reproduction service was also
established in the district. All teachers were invited to
submit an annotated list of tapes to which they had access,
whether from their seminary or from other sources, and these
lists were compiled and distributed throughout the district.
The next phase of this program was to have been the production of a "master copy" of each of these tapes to be housed
in the IMC, from which copies could be made for any teacher
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so desiring.

The introduction of the BYU Electronic Media

Department and Catalog and Recording Service, and the
Department "Tape Recording List and Tape Supplies and
Duplicating Service," however, all but eliminated any need
for such a service on the district level, so it was discontinued ,
By talking with the teachers and specialists, it was
determined that their reported need for help in the area of
filmstrips was two-fold.

One was in the more effective use

of the filmstrips suggested in the four courses of study.
The newly distributed teacher's supplements were found to be
giving some help in that area, and the committee decided that
help should suffice for that year.

The other was in the

production of filmstrips of their own design to meet
objectives they felt in their individual approaches to
teaching.

It was also revealed that slide-sound productions

would be preferred to filmstrips because of their versatility,
but that the teachers did not have access to slide projection
equipment suitable for more than a few slides at a time.
The available filmstrip projectors with slide adapters were
not, in their opinion, adequate for smooth and trouble-free
2x2 slide presentations.

It seemed that the development of

filmstrip productions, however, was more financially feasible
than the purchase of slide projectors for their seminaries,
since Church participation was not available for that
equipment.
To help meet the above need, a two-fold approach was
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adopted.

First, the slide-sound presentations that had

already been produced by various teachers in the district
were made available to the rest of the teachers in the
filmstrip format.

Orders were taken at faculty meetings

with delivery in two to three weeks.

(The production was

done with the assistance and equipment of Jack Hartvigsen,
thus the extra time was needed to fit in with his busy
schedule.)

Second, as the financial means became available,

it was determined that the district would purchase equipment that would enable teachers and students in the district
to create and produce their own slide-sound or sound filmstrip programs with the help of the specialist.
The most frequently requested audio-visual help,
according to the survey, was in the production of overhead
transparencies. Again, after discussing this matter with
the teachers in faculty meetings, it was determined that the
main deficiencies in their present production capabilities
were in making acceptable ink lifts (color lifts) and easily
made and reasonably priced machine-made transparencies. Two
processes for producing the machine-made transparencies were
under consideration by the District Audio-Visual Committee—
Diazo and Transparex, both of which are enhanced by the
availability of a dry-mount press which also facilitates the
acceptable quality ink-lifts requested by the teachers.

It

was, therefore, decided to purchase a dry-mount press with
the aforementioned audio-visual funds, as soon as they (the
funds) became available.
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The Divisional VTR
Purchase and Project
As the money began to come in from the various
seminaries from the sale of the booklets and the audiovisual committee began looking in earnest for the best buys
on photographic equipment and a dry-mount press, a letter
was received from the Divisional Coordinator indicating that
approval had been given by the Department for the purchase
of a video tape recorder (VTR) with a tri-pod, camera, and
monitor.

The Department was to defray part of the expense

and the rest was to be divided between the two seminary
districts (and institutes) in the Division.

The Snake

River District was asked to contribute three hundred dollars
to this cause. The District Curriculum Committee felt
obligated to comply, lest the other district or the institutes be denied something they had more use for than the
Snake River District teachers felt at that time.
Meeting that obligation placed a severe strain on
the district audio-visual budget and it wasnft until the end
of the school year, when all the money was finally turned
in, that the committee knew that they would be able to
purchase the other equipment they desired.

It should be

brought out, however, that the attitude of the teachers in
the district changed drastically concerning the VTR.

Where

it was at first considered an unwanted financial "boondoggle,"
it became "a real break for the district," "a very exciting
and versatile piece of equipment to have in the district."
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The change was brought about in March, 1970, by an experimental program assigned to the district by the Department to
determine the reaction of selected teachers to the use of
the VTR as an aid to teacher improvement.

By the end of the

year, when the teachers had been instructed in its use and
capabilities and then actually used it in their own classrooms, they became convinced of the contributions it could
make to the seminary program.

Not only did they find that

it could be used in the area of teacher in-service training,
but in many other areas that suggested themselves as they
actually used it in their classrooms. This experience
demonstrated once again that teachers tend to "be down on
what they're not up on," and that once they are made aware
that a program can fill their needs (even though they were
not aware those needs existed before the program was
presented), they tend to become enthusiastic supporters.
The Spring District
Specialists Convention
Toward the end of the year it was decided to hold a
District Curriculum Committee meeting for the purpose of
evaluating the year's activities and making recommendations
for the next year's program.

This meeting was held at

Skyline Seminary on Wednesday, April 29, 1970, at 7:30 a.m.

In attendance were the 1969-70 district specialists and the
replacements appointed to fill the positions to be vacated
through transfers within the seminary system at the end of
the school year.

Each specialist gave a report of the

activities and programs under his jurisdiction for the year
and then the committee offered suggestions and evaluations.
One such suggestion, that received unanimous support, was
the elimination of the area leaders—making the specialist
and his assistants each responsible for one of the three
geographic areas in the district.

It was felt that a more

responsive and enthusiastic specialist program would be
achieved by eliminating one entire level of command.

New

assignments were then made for 1970-71 under that structure.
Specifically related to the audio-visual program
were slightly revised equipment recommendations for the IMC.
The revisions were suggested because of the VTR experience
and also because of "Library Bulletin #5," October, 1969,
from the Church Library Coordinating Committee, which
approved the procurement of one dry-mount press per stake
for use in the stake instructional media program.

It was

recommended that since access to the stake dry-mount presses
would possibly be forthcoming, top priority should be given
by the district audio-visual committee to the purchase of
the photographic equipment necessary for producing sound
filmstrip and slide programs.

The dry-mount press was then

given second priority with a fully automatic, rotary tray,
35 mm slide projector as third choice.

It was also

recommended that the coordinator and media specialist
attempt to gain financial assistance from the Department in
the purchase of as much of this equipment as possible.
other audio-visual recommendation was that the district

The
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production equipment be made available at each faculty
meeting held, both district and area.

It was felt that this

would help to make this equipment more accessible for all
teachers.
The End of an Era
Arrangements for the transfer of the books and
equipment into the care of the new district A-V specialist
at the end of the school year brought to a close one more
era in the development of the Snake River District audiovisual program—an era marked by successes and failures, but
an era in which much progress was made toward the availability of adequate local production facilities.
SUMMARY
Among the major factors contributing to the need for
a district production program was the introduction and
acceptance of the overhead projector as a classroom teaching
aid.

Programs designed to encourage its effective use led

to a realization of the need for readily available production facilities for teachers. The Seminary Summer School
"Resource Center" further emphasized this need and demonstrated to teachers the value of such a center.
Initial attempts to establish a Snake River District
production center were thwarted by an improperly timed
introduction and the general unawareness by the teachers of
any need for such a program.

Success, however, was

eventually realized, partly through:

(1) The realization of

the importance of demonstrating a need before introducing
the program to fill that need, (2) the provision of an
effective in-service training program, and (3) official
sanction and support for the program through the Department
Curriculum Specialists Program.
The district was organized according to the
Specialists Program which involved a number of teachers on
each committee, thus helping to insure success through
participation.

Financial support was obtained through a

district sales project involving all the teachers. To
insure responsible dispersion of the funds thus raised, a
survey was taken to determine the audio-visual equipment
available to the seminaries, and the services they most felt
the need to have available to them.

District programs in

effective bulletin and chalkboard use, audio-tape recording
and distribution, sound slide or filmstrip production, and
overhead transparency production were the result of that
survey.
A Department-originated experimental VTR project
requiring training in and wide exposure to the capabilities
of the closed circuit television system, resulted in the
generation of a great deal of enthusiastic support for that
aspect of the district Instructional Materials Program.
The district specialists convention held in the
spring of 1970 recommended the organizational structure be
modified slightly to facilitate a more personal and

effective specialists program.

They also recommended the

district purchase the photographic equipment necessary to
produce sound slide or filmstrip programs first, then a dry
mount press, and third, an automatic slide projector.
Arrangements were then made for the audio-visual
responsibilities to be turned over to a new specialist due
to a change of assignments, and the Snake River District
audio-visual program came to the end of an era.

CHAPTER IV
SUMMARY, GUIDELINES AND RECOMMENDATIONS
SUMMARY OF THE PROJECT
This project resulted in a great deal of experience
and insight that can be of benefit to other districts in the
seminary system, if they will but feel the need, and muster
the necessary ambition to establish district audio-visual
programs with production capabilities.

It has been demon-

strated in the Snake River District that such a program
could have varied and far-reaching effects in improving the
religious educational experience of the students in the
district.

For example, teachers, anxious to meet specific

student needs, were "forced" to more critically examine their
materials and approaches in the process of developing and
producing their own instructional aids.

They also found

that the avenues for enriching their classroom resources
were tremendously expanded because of the availability of
the local production equipment necessary to put materials in
a useable format. The ability to design and produce
programs to create a particular feeling was another capability of which many teachers made good use.
These results did not just happen, however, and the
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following summary information and recommendations may be
used as guidelines for establishing future district programs,
building upon the experiences of the Snake River District.
GUIDELINES
The Importance of
understanding the Basic
Philosophy of Audio-Visual
Basic to a successful district audio-visual program
must be an understanding of some of the guiding principles
and purposes behind audio-visual instructional aids. Audiovisual aids are intended to assist teachers in the educational process by enriching and clarifying the materials they
present. Audio-visual aids often have unusual ability to
capture and hold the attention of students and to enable
abstract symbols to be illustrated in a way which makes them
more concrete—both of which tend to make it easier for the
student to learn and retain.

Vicarious experience may be

stimulated by audio-visual aids that can extend a student's
environment and provide the meaningful background upon which
comprehension of printed or spoken symbols depends. Audiovisual presentations can also provide new dimension to a
problem or situation, because of the benefits of time and
perspective.

Carefully planned audio-visual aids can be of

tremendous assistance to a teacher in reaching his instructional objectives.
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The Philosophy of Local
Production
Any instructional device or technique designed to
meet the specific needs of specific students tends to be
more effective in meeting those needs, than one designed to
meet only general needs or designed with some other objective
in mind.

Since specific needs of both teachers and students

are often unique, it is difficult to meet them with commercially produced instructional aids.

If local production

skills and facilities are available, however, aids can be
designed and prepared to order,

students can be trained to

assist in the production of these aids, thus freeing the
teacher for creative work and counseling, at the same time
often gaining the benefit of the opinions of students somewhat representative of the group for which the aids are
ultimately designed.
Administering the Program
After the approval and active support of the district
coordinator is obtained, the administration of the audiovisual program in the district should be left to the media
specialist and the District Curriculum Committee.

That

committee, constantly sensitive to the needs and desires of
the district, should design an audio-visual program to help
meet those needs.

Each district program could conceivably

be different, yet each successful, if each program effectively assists its teachers in meeting the specific needs of
their students. The media specialist, then, must adapt and
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be willing to train himself to be of service in those areas
deemed important by the teachers of his district. At the
same time he must have the background and ability to effectively introduce new approaches to the teachers in order to
expand their capabilities for appealing to their students.
The Instructional
Materials Center
A place, a series of services, or both, may
accurately describe a district Instructional Materials
Center.

In any case it is the hub around which the district

audio-visual program revolves.

It provides insofar as it is

possible, the accommodations and facilities necessary to
implement the programs adopted by the district or envisioned
by any of its creative, or not so creative teachers.

Its

equipment and services should reflect the programs adopted
by the district or it ceases to be functional.

This implies

versatility and makes impossible a standard list of furnishings that, when acquired, represent the ultimate.

Financial

backing should, therefore, be continuous on an annual basis
to accommodate new innovations in the audio-visual field and
also newly discovered instructional needs, which are the
hallmark of a progressing educational system.
RECOMMENDATIONS
Of paramount importance in establishing and maintaining a district audio-visual program are:
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1.

Full administrative support on at least the

district level.
2.

Careful attention to the needs and abilities of

the personnel and programs of the district in making the
program and policy decisions.
3.

Full authority to carry out the program designed

by the District Curriculum Committee on the audio-visual
specialist.
4.

Constant awareness of current developments in

the field of A-V, enabling the recommendation of new
programs by the media specialist that will enhance the
district program.
5. Availability of personnel and facilities for
adequate in-service training so that each teacher may
develop sufficient understanding and skill to effectively
use the audio-visual facilities available to him.
6.

Annually available financial support for the

purchase of materials and innovations desirable for a
progressive functional media program.

This support should

come from the combined efforts of the district seminaries,
and the items purchased by the proceeds should become the
property of each seminary in the district although it may be
necessary to house it in one designated place.

Care should

then be taken to insure its accessibility to all teachers.
Two suggested means of obtaining the necessary money are:
(1) the contribution of a specified amount to the district
audio-visual fund by each seminary according to its
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enrollment (five cents per student) or by the number of its
teachers (twenty-five dollars per teacher) (this money could
come out of the "instructional and office supply" fund of
the seminary), and (2) the development of an approved
district-wide program specifically designated for the support
of the district audio-visual program.
7. Accessibility, with minimum inconvenience, to
the equipment and services of the IMC for all teachers in
the district.
8.

Regular, effective channels through which ideas,

information, publicity, and problems may be exchanged by the
media specialist and the district personnel.
9.

Maximum effective utilization of the "willing

and able" teachers and students in the district production,
distribution, collection, and evaluation functions of the
audio-visual program.
10,

Awareness on the part of the administration of

the district, of the necessity to demonstrate the values of
any proposed program before the support of the personnel can
be expected.
RECOMMENDATIONS TO THE DEPARTMENT
Experience gained in this project suggested that the
establishment and maintenance of district audio-visual
production programs would be significantly assisted by the
adoption of the following recommendations:
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1.

Since an effective audio-visual program consists

not only in the availability of materials and equipment and
in the training of teachers to use them properly, but also
in the adapting of the teachers' philosophy of teaching to
include audio-visual materials; it is recommended that both
the pre-service and in-service training programs of the
Department include the philosophy and utilization of audiovisual materials, as well as their basic production skills.
2.

Since the seminary audio-visual specialist is

not likely to have received formal training in the audiovisual field, yet his responsibilities include the
recommendation of new programs to the district, supervision
of all local production activities and consultation in the
field of A-V; opportunities for him to acquire the necessary
information and skills to properly function as an audiovisual specialist should be provided by the Department,
either in summer schools or in specialist seminars and
workshops, or both.
3.

Since audio-visual production equipment is

potentially at least as important in the religious educational program as is projection equipment; provision should
be made for Department or Church financial participation in
its procurement for district production activities, perhaps
on the same basis as with other seminary equipment.
4.

Since most available space in seminary buildings

is currently being used (and is often overcrowded) for
instruction, future seminary buildings should provide space
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for audio-visual production and storage programs.
5.

To facilitate the performance of the additional

responsibilities accompanying his assignment; the audiovisual specialist should have an adjusted teaching load
which would allow an extra hour per day to be devoted solely
to furthering the district audio-visual program.
6.

To promote the more effective use of the equip-

ment available to each seminary; a program of regular
preventive, as well as restorative, equipment maintenance
should be established.
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FUNCTIONS AND ASSIGNMENTS OF
CURRICULUM SPECIALISTS
To become better acquainted with his assignment outline,
or area, than anyone else in the district. He should
know the outline or his area so well that he can discuss
any aspect of it with the central office curriculum
staff spontaneously.
Know how each teacher in his district feels toward the
outline, or his area, how he is using it, and what part
of the outline he is teaching. It will be the specialist's assignment to urge all teachers to keep fairly
close to the schedule suggested.
Suggest to the seminary curriculum director projects for
improving the outline or parts of the outline as well as
all other teaching aids. He should prepare a detailed,
written plan of how this is to be done and receive
approval before the experiment is carried out.
A.
B.

This does not refer to techniques and methods used
to teach single lessons.
No teacher in the district should undertake an
experimental program unless he has the approval of
1. his coordinator,
2. the district course specialist,
3. the Department curriculum director.

Stimulate members of the district faculty to set up and
carry out projects for curriculum improvement pursuant
to the instructions in number III, above.
Prepare a written report for the Department Curriculum
Director at the end of the year on how well the outline
or teaching aids served the teachers in his district
during the school year and give written suggestions—
based on reference to individual lessons—for the
improvement of the outline and teaching aids.
Evaluate the audiovisual aids prepared for outline for
which he is responsible. The following points should be
covered :

A.
B.
C.

The effectiveness of the aid.
The effectiveness of the manner in which it is
suggested it be used,
Suggestions for more effective use of the aid.
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VII.

Become a resource expert for enrichment and interpretation of the subject outline or teaching aids area for
which he is responsible.
A. Acquire a good library on his assignment.
B. Be able to give suggestions on how to teach students
as well as the subject matter of the course.

VIII.

Report the names of teachers who have outstanding writing
ability in the outline or teaching aids aspects of the
course,

DC.

If the schedule for teaching the course or use of teaching aid materials is not realistic, submit an adjusted
schedule.

X.
XI.

XII.

Supervise projects the central office may desire to use
experimentally in his district.
Stay in close touch with his coordinator. Keep him
informed on all aspects of his curriculum specialist
assignment.
Suggest to the central office how curriculum specialists
might function to a better advantage.

APPENDIX B
LETTER TO THE SNAKE RIVER DISTRICT TEACHERS
FROM THE MEDIA SPECIALIST
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February 18, 1969

Dear Brethren,
Thank you so much for the fine response last
Wednesday Evening! A number of you contacted me expressing
your intention to take the class and others with the hope
that either their schedules or the class schedule could be
adjusted so they could participate. We know that if you can
participate, it will be a positive experience for you.
Our organization meeting will be held on Saturday
morning, February 22, 1969, at 9:00 a.m., at the Snake River
Center, located on the North Yellowstone Hiway, Idaho Falls.
All teachers and their wives are invited to attend. Because
we have been able to get BYU-Ricks to sponsor the class, the
Department of Seminaries and Institutes will pay our tuition.
See you all on Saturday;
Sincerely your brother,

Wayne R. Doman
Media Specialist
P.S.

Even if you didn't "sign up" with me the other night,
you are cordially invited to come and participate with
us!

APPENDIX C
LETTER TO THE TEACHERS OUTLINING THE CLASS SCHEDULE

115

116
February 24, 1969

Dear Brethren,
At long last we seem to have a successful class in
A-V underway, with ten people attending our planning session
on Saturday. THANKS!
This letter is being sent only to those who expressed
interest in the class, who signed up with me either at
faculty meeting or later, to advise you as to the decisions
reached at our Saturday session.
1. We decided to hold the class at the home of
Brother Jack Hartvigsen, 633 Safstrom Dr., Idaho Falls,
Idaho.
2.

The class schedule is as follows:
Saturday, March 1, 1969—9:00 a.m. to 5:00 p.m.
— 8 hrs. (bring your lunch)
Saturday, March 15,
—9:00 a.m. to 5:00 p.m.
— 8 hrs. (bring your lunch)
Monday, March 24,
— 4 hrs.

—5:00 p.m. to 9:00 p.m.

Saturday, April 12,
—9:00 a.m. to 5:00 p.m.
— 8 hrs. (bring your lunch)
Saturday, April 26,
—9:00 a.m. to 5:00 p.m.
— 8 hrs. (bring your lunch)
The above schedule is always subject to special
problems of the group.
3. Materials used in production will be paid for by
class members from a record they keep of their own projects.
You can decide how much the class will cost you.
4. Subjects to be covered: picture mounting,
laminating, lettering techniques, clip book art, enlarging
and reducing, Diazo transparency making, color photography,
motion picture photography, and sound recording.
5. This is a PRODUCTION class, so come prepared to
work! Remember to gather the pictures for your slide-sound
production! (For those of you who weren't in attendance at
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our first meeting, we decided that we would like to make a
number of productions of our hymns. These will be done in
the manner of the "This Land Is Your Land" production shown
by Brother Hartvigsen at faculty meeting the other night.
Pick out your hymn, and gather pictures to use in its
production.
Thanks for your support and enthusiasm, brethren?
Audio-visually,

Wayne R. Doman
Media Specialist

APPENDIX D
RESPONSIBILITIES OF DISTRICT
CURRICULUM SPECIALISTS
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GENERAL RESPONSIBILITIES OF
ALL CURRICULUM SPECIALISTS
1.

Become better acquainted with his assigned area than
anyone else in the district. He should know the course
outline or his specialist area well enough to be of help
when requested to do so.

2.

Suggest to the department curriculum director projects
for improving the outlines, teaching techniques, and
audiovisual teaching aids. He should prepare in detail
a written plan of how these projects are to be done.
a.

This does not refer to techniques and methods used
to teach a single lesson. Individual lessons will
be handled by the curriculum committees.

b.

No teacher in the district should undertake an
experimental program unless he has the approval of:
(1) his coordinator
(2) the district curriculum specialist.

3.

Stimulate members of the district faculty to set up and
carry out projects for curriculum improvement pursuant
to the instructions in number 2 above.

4.

Prepare a written report for the district coordinator
and the department curriculum director at the end of the
year covering the following areas:

5.

a.

Progress made during the year

b.

Problems encountered

c.

Suggestions for future improvement

Become a resource expert for enrichment and interpretation in the specialist area for which he is responsible.
To accomplish this responsibility, he should:
a.

Acquire a good library covering his assigned area

b.

Be able to assist the district coordinator or the
department curriculum staff in in-service training
projects and workshops

6.

Supervise projects the central office may desire to use
experimentally in his district,

7.

Function under the direction of his coordinator and keep
the latter informed on all aspects of his curriculum
specialist assignment.
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8.

Report to the central office any outstanding teaching
methods or techniques and special creative ideas within
the district that may have systemwide application.

9.

Be of assistance to the district coordinator in the
organizing and making of the curriculum assignments to
the committees or seminaries in the district. As the
curriculum specialists program is organized within the
district, the committee assignments could be made as
follows:
a.

The teachers within the district who have special
talents and/or interests in a given area should be
organized into a curriculum committee.

b.

Because of distance and difficulty in holding
committee meetings when the teachers on the committee
assignments could be given to a seminary that has
demonstrated ability in the assigned area.

10 „ Meet systematically with the committees which are under
his jurisdiction to coordinate the work being done and
to give direction to future assignments.
11.

Work closely with other district curriculum specialists.

12.

To meet, under the direction of the district coordinator,
as a district specialist council to correlate the total
curriculum specialist program.

APPENDIX E
RESPONSIBILITIES OF THE AUDIOVISUAL AIDS CURRICULUM
SPECIALIST AND THE DISTRICT AUDIOVISUAL COMMITTEES
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RESPONSIBILITIES OF THE AUDIOVISUAL AIDS
CURRICULUM SPECIALIST
1.

Evaluate the audiovisual aids prepared by the Department
to be used with the course outlines. The following
points should be considered in the evaluation*
a.

The effectiveness of the aid in the lesson
presentation

b.

The value of the suggested use of the aid

c.

Suggestions for more effective use of the aid

d.

Presentation of a copy of some other aid which
has proven to be more effective

2.

Collect and evaluate visual aids being prepared and used
in the district and forward to the central office a copy
of all such aids and ideas that may have systemwide
application.

3.

Develop an audiovisual curriculum lab as part of the
district resource center which would be a depository for
all of the district AVA materials and a place where
teachers may go to find the necessary facilities to
develop materials needed in teaching (when possible).

4.

Supervise and coordinate the committees assigned to the
district audiovisual aids area.

5.

Use the audiovisual aids committees in accomplishing the
above areas of responsibility.

6.

Meet as a member of the district council and help to
determine how his committees can help accomplish the
goals agreed upon by the council.
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RESPONSIBILITIES OF DISTRICT
AUDIOVISUAL COMMITTEES
Overhead Committee
1.

Become apprised of all overhead transparencies available
from the central office.

2.

Be thoroughly familiar with the course outlines in order
to be able to recommend the development and use of O.H.
transparencies for particular lessons.

3.

a.

Supervise experimentation on a district level under
direction of coordinator and central office.

b.

Collect and submit to central office copies of
transparencies which have been used for a particular
lesson which could be used system wide.

Develop and carry out a training program for teachers on
the optimum use of the overhead projector. Suggested
areas of concern:
a.

Physical arrangement of overhead projector and
screen

b.

Mechanics of using overhead projector in lessonpresentation

c.

Proper maintenance of overhead projector

d.

Preparation of overhead transparencies by hand
and by machine

e.

How to best use transparencies

f•

How to best store transparencies

4.

Supply teachers with the best sources for getting
overhead supplies, listing prices, quality, and quantity.

5.

Recommend to the central office via audiovisual
specialist and coordinator needed overhead transparencies for lesson use.

6.

Evaluate in terms of a particular lesson the effectiveness of overhead transparencies developed by the central
office.
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Movies, Filmstrips, and
Slides Committee
1.

Become apprised of all available movies, filmstrips, and
slides which relate to the courses of study.

2.

Be thoroughly familiar with course outlines to be able
to recommend use of movies, filmstrips, and slides in
particular lessons.

3.

Train teachers in the optimum use of movies, filmstrips,
and slides. Suggested areas of concern:

4.

a.

Physical conditions of room and arrangement
of equipment.

b.

Maintenance of projection equipment and films.

c.

Teacher and student development of slide presentations to help communicate principles in course
outlines.

d.

Mechanics of using projection equipment.

e.

Means of getting the optimum teaching application
from use of movies, filmstrips, and slides.

f.

Evaluation in terms of a particular lesson the
effectiveness of movies, filmstrips, and slides
developed by the central office.

Recommend to the central office, via audiovisual
specialist and coordinator, the development of needed
movies, filmstrips, or slides.

Tapes and Records Committee
1.

Become apprised of all available tapes and records which
relate to the courses of study.

2.

Be thoroughly familiar with course outlines in order to
be able to recommend the use of available tapes and
records for use in particular lessons.

3.

Train teachers in the optimum use of tapes and records
in lesson presentations and devotionals.

4.

Promote optimum maintenance of sound equipment, tapes,
and records.
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5.

Encourage teacher and student development of audio aids
for lessons, devotionals, and special occasions.

6.

Recommend to central office, via audiovisual specialist
and coordinator, the development of needed tapes and
records.

7.

Evaluate, in terms of a particular lesson, the effectiveness of tapes and records being used.

Maps and Charts Committee
1.

Become apprised of all maps and charts available which
relate to the various course outlines.

2.

Be thoroughly familiar with course outlines to be able
to recommend the use of maps and charts for particular
lessons.
a.

3.

Collect and submit to the central office copies of
maps and charts which have been developed by
teachers and which could be used on a systemwide
basis.

Develop and carry out a training program for teachers on
the optimum use of maps and charts. Suggested areas of
concern t
a.

Selectivity in use of maps and charts.

b.

Types best suited for classroom use.

c.

Maintenance of maps and charts.

d.

Mechanics of using maps and charts in lesson
presentation.

e.

Ways teachers can make their own maps and charts.

4.

Recommend to the central office, via audiovisual
specialist and the coordinator, maps and charts needed
for a particular lesson or area.

5.

Evaluate, in terms of a particular lesson, the
effectiveness of maps and charts which have been
developed by the central office.

APPENDIX F
LETTER AND QUESTIONNAIRES SENT TO THE PRINCIPALS AND
TEACHERS OF THE SNAKE RIVER DISTRICT CONCERNING
EQUIPMENT AND SERVICES THEY DESIRED
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SNAKE RIVER DISTRICT
MEDIA CENTER
140 7th St.
Idaho Falls, Idaho 83401
523-0471
October 3, 1969

Dear Principal,
In order to provide for you and your teachers the
best possible audiovisual program in our district, we would
like to have you fill out the enclosed survey sheet concerning the equipment you have at your disposal—indicating
whether it can be made available to others, and also its
condition.
We would also ask that you and each of your teachers
fill out the survey sheet concerning the areas in which you
would like special helps and ideas. These will be provided
for you in faculty meetings, special area workshops, and
possibly at the Leadership Seminar at Ricks. Special
instruction is also available on request. Just drop me a
line.
Please return the results in the stamped, addressed
envelope as soon as possible. Thank you very much.
Audiovi sually,

Wayne R. Doman, for
District Audiovisual Committee
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TEACHERS
Please indicate the areas in which you would like to
receive instructions during the year. These helps will be
given at faculty meetings, at special workshops, at Leadership Seminar, and by special individual appointment. Rank
your choices from 1st to 5th. Be specific! Check only
five (5)!
BULLETIN BOARDS
borders
backgrounds
pictures
lettering
coloring
layout
other
TRANSPARENCIES (overhead)
heat process (thermofax)
diazo
hand-made
lettering
layout
coloring
other
LETTERING
wrico
leroy
done with the
stencil use of aids
freehand
DITTOS
multi-color
layout
heat-process
"more and better copies'
PICTURE LIFTS
thermofax method
seal method
by hand with stickyback acetate
TAPES
dubbing
effective presentation
more effective use in
teaching
OTHER
please specify:

GENERAL AUTHORITY EXCERPTS
more effective use in
teaching
FILMSTRIPS
more effective use
how to produce your own
CHALKBOARD
more effective use
FLANNEL BOARD
more effective use
8mm MOVIES
scriptwri ting
photography
developing
editing
production
sound track
single-concept loop
films
SLIDES (35mm)
black & white
color
develop your own
SCRIPTURE CHASE CHARTS
new ideas for
SEAL PRESS
picture lifts
laminating
dry mount techniques
(pictures)
PHOTOGRAPHY
tips for general use
copy work
enlarging
developing (dark room
techniques)
other

PRINCIPALS
Indicate the equipment you have and its condition and availability to the
rest of the District (on an appointment-type lend-lease basis) by checking the
appropriate boxes as they apply to each piece of your equipment.
EQUIPMENT

OVERHEAD PROJECTOR
SLIDE PROJECTOR (not an adaptor)
FILMSTRIP PROJECTOR
16MM PROJECTOR
8mm PROJECTOR
SUPER 8mm PROJECTOR
16mm CAMERA
8mm CAMERA
SUPER 8mm CAMERA
35mm CAMERA (slides)
POLAROID CAMERA
(a) COLOR
(b) BLACK & WHITE (not SWINGER)

AVAL
LIABILITY
Will Make
Have
Available to
the District

CONDITION
Ex.

Good

Poor

Unusable

EQUIPMENT

AVAILABILITY
Have

"BLACK & WHITE CAMERA"
OPAQUE PROJECTOR
THERMOFAX MACHINE
LETTER PRESS (printing)
MIMEOGRAPH
"DITTO MACHINE"
PHONOGRAPH
(a) MONO
(b) STEREO
TAPE RECORDER
(a) MONO
(b) STEREO
(c) SOUND-ON-SOUND

Will Make
Available to
the District

CONDITION

Ex.

Good

Poor

Unusable

EQUIPMENT

AVaLIABILITY
Will Make
Available to
Have
the District

CONDITION

Ex.

Good

Poor

Unusable

PROJECTION SCREEN
(a) WALL MOUNT
(b) PORTABLE (tripod)
(c) SIZE
PICTURE FILE
LETTERING SETS
(a) TYPE:
PANTOGRAPH
DRAFTING EQUIPMENT
Specify:
OTHER ART EQUIPMENT
Specify*
TAPE REPRODUCING EQUIPMENT
(other than a recorder)
Specify:

CO

H

EQUIPMENT

AVaLIABILITY
Will Make
Available
to
Have
the District

CONDITION
Ex.

Good

Poor

Unusable

DARKROOM EQUIPMENT
Specify:
MOVIE EDITING EQUIPMENT
Specify:
SLIDE SORTING TRAYS
TITLE SETS (for titling
movies & slides)
OTHER
Specify:
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ABSTRACT
The purpose of this project was to establish an
instructional materials program and center in the Snake
River Seminary District to provide the equipment, materials,
and technical skill necessary to enable local production of
teacher conceived instructional aids. This was accomplished
only after a majority of the teachers had, by a demonstration, been convinced of their need for production facilities.
The equipment and services to be included in the IMC
were determined by a survey of teachers' desires and by
recommendations from the District Audiovisual Committee, and
then funds were raised by a special district project to
procure them.
The District Curriculum Committee established an
in-service training and production program to insure
accessibility and proper use of the audio-visual facilities.
The audio-visual program was also correlated with the other
specialist programs in the district.
Guidelines and recommendations were established to
assist other districts in establishing similar programs.
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